















































SCHOOL
DISTRICT

Superintendent’s News & Events Report to the Board

Regular Board Meeting of April 9, 2024

Coquitlam

Serving the communities of Anmore, Belcarra, Coquitlam, Port Coquitlam and Port Moody

(Hampton Park Elementary)

Hampton Park Kindergarteners participated in a symbolic "paper fire" jump, an activity that represents the
tradition of leaving behind the old year's woes and welcoming the new year's vitality. They also learned about
the haft-sin table, set up at the school's entrance, and its significance in celebrating the new year.

Inspired by the hyacinth, a key element among the Haft-Sin's seven 'S' symbols, the students created beautiful
floral artwork. The celebrations were further enhanced when a staff member brought Persian bread and feta
cheese, sharing a taste of the culture with the team, and adding to the festive spirit.

9. On April 9, the Tri-Cities Enchantment Committee held a successful event at the Montgomery Centre Gym as part
of the Enchantment Project. This initiative aligns with the belief that every student deserves to feel confident,
beautiful, and excited about their graduation, regardless of their financial or personal circumstances.

The event provided a private and supportive setting for students to select their graduation dresses. It
embodied our commitment to inclusivity, ensuring that all students have access to attire that makes them feel
special during one of life’s significant milestones. The Enchantment Project stands as a testament to SD43’s
dedication to celebrating every student's achievement and supporting their journey with dignity and joy.

We extend our heartfelt thanks to everyone involved in this event and to all the donors for your generous
contributions!

10. Coquitlam Summer Learning offers students currently in Kindergarten through grade 12 the i 2024
opportunity to build skills, explore new subject areas, or earn course credits. LEARNING T

Elemental

Tues,

Learn more at https://ce43.augusoft.net/info/landing/summer-learning and register e e A L
for these courses on the dates below: Bk

e Elementary: Tuesday, April 30th 6:00am
e Middle & Secondary Skill Building: Friday, May 3rd 6:00am
e Secondary Full Credit: Wednesday, May 8th 6:00am

School District No. 43 (Coquitlam) 1080 Winslow Avenue, Coquitlam BC V3J 0M6 e Phone (604) 939 9201 e www.sd43.bc.ca
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n|  Superintendent’s News & Events Report to the Board

Regular Board Meeting of April 9, 2024

Coquitlam

Serving the communities of Anmore, Belcarra, Coquitlam, Port Coquitlam and Port Moody

Upcoming Events
April 11 — Secondary Spring Sing at 7:00 pm Riverside Secondary School
April 16 — Board Meeting for Budget Feedback at 6:30 pm
April 18 — “Screenagers: Next Chapter” Skills for Stress Resilience” at 6:30 pm — 8:00 pm Centennial Theatre
April 19 — Student Leadership Council Leadership Summit at Heritage Woods Secondary School

April 23 — Regular Public Board Meeting Final Budget Presentation at 7:00 pm

School District No. 43 (Coquitlam) 1080 Winslow Avenue, Coquitlam BC V3J 0M6 e Phone (604) 939 9201 e www.sd43.bc.ca
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MEMORANDUM
TO: Board of Education
FROM: Michael Thomas, Chair, Policy Review Committee
DATE: April 9, 2024
SUBJECT: Policy 3 — Role of the Trustee
COPIED TO: Patricia Gartland, Superintendent

Recommended Action: That the Board of Education consider and as appropriate adopt changes to Policy 3
— Role of the Trustee.

Background:

At the April 11, 2023, Public Board Meeting, the Board of Education approved the Terms of Reference of
the Board Policy Review Committee. The role of the Committee is to review existing Board policies to
identify areas where revision is warranted, and to make revision recommendations to the Board of
Education. Revisions will be considered with an eye to providing clarity in terms of rationales, keeping
policies current and relevant, and addressing issues that have arisen.

Policy 3 — Role of the Trustee was reviewed thoroughly by the Committee and a copy with redline changes
is provided.

Following the March 12, 2024, Public Board Meeting, staff circulated the amended policy, to partner
groups to solicit input. One of the partner groups responded indicating that they had no concerns
regarding the proposed changes. There was no additional feedback received from Trustees.



POLICY 3

ROLE OF THE TRUSTEE

The Board consists of nine (9) trustees. Four (4) trustees are elected from the city of
Coquitlam, two (2) from each of the cities of Port Coquitlam and Port Moody; and one
from the villages of Anmore and Belcarra.

The role of the trustee is to contribute to the Board as it carries out its mandate in order to
achieve its mission and goals related to student success and the development of an
improved learning environment. The oath of office taken by each trustee when he-or
shethey assume_s-office binds that person to work diligently and faithfully in the cause of
public education.

The School Act gives no individual authority to trustees. As members of the corporate { Formatted: Font: Italic

board, trustees are accountable to the public for the collective decisions of the Board, and
for the delivery and quality of educational services. A trustee must serve the community
as an elected representative, but the trustee’s primary task is to act as a member of a
corporate board.

The decisions of the Board in a properly constituted meeting are those of the corporation.
A trustee who is given corporate authority to act on behalf of the Board may carry out
duties individually, but only as an agent of the Board. In such cases, the actions of the
trustee are those of the Board that is then responsible for them. A trustee acting
individually has only the authority and status of any other citizen of the District.

Trustees bring a range of skills, experience, knowledge, values, beliefs and opinions to
their role. Their background does not necessarily include teaching, administration, or any
other aspect of education. Their diversity ensures that Board processes are truly
democratic and contributes to good decision-making. This diversity also helps trustees
provide a balance between the interests of a broader community and the interests of
those involved in the delivery of education.

As a result of elections, the Board may experience changes in membership. To ensure
continuity and facilitate smooth transition from one Board to the next following an election,
trustees must be adequately briefed concerning existing Board policy and practice,
statutory requirements, initiatives and long-range plans.

The Board believes an orientation program is necessary for effective trusteeship.
1. The District will offer an orientation program prior to January 31 after an election for all
elected trustees that provides information on:
1.1 Role of the trustee and the Board;
1.2 Organizational structures and procedures of the District;
1.3 Board policy, agendas and minutes;

1.4 Existing District initiatives, annual reports, budgets, financial statements, and
long-range plans;

1.5 District programs and services;

1.6 Board’s function as an appeal body; and



1.7 Statutory and regulatory requirements, including responsibilities with regard to
conflict of interest.

2. The District will provide financial support for trustees to attend British Columbia School
Trustees’ Association sponsored orientation seminars.

3. The Board Chair and Superintendent are responsible for developing and implementing
the District’s orientation program for newly elected trustees.

4. Incumbent trustees are encouraged to help newly elected trustees become informed
about functions, policies, and procedures.

Specific Responsibilities of Individual Trustees

1. Become familiar with District policies and procedures, meeting agendas, and reports
in order to participate in Board business.

3:2.  Support the decisions of the Board and monitor progress to ensure decisions are

implemented.

3. Refer queries, issues or problems raised by a student or parent in accordance with AP
380, Resolution of Student or Parent School Concerns.

4—Refer queries, or issues and problems not covered by bBoard policy or district
administrative procedure, to the i iondecisi
delegationSuperintendent through the Board Chair for potential follow up.

6.5.  Bring to the attention of the Board any issues that may significantly affect the

District, and interpret the needs of the community to the Board.

#6.  Exercise authority within defined limits when delegated such responsibility.

8.7.  Participate in Board/trustee development sessions so the quality of leadership and

service in the District is enhanced.
9.8.  Share the materials and ideas gained with fellow trustees at the Board meeting

immediately following a trustee development activity.

40:9. Stay current with respect to provincial, national and international educational
issues and trends.

44:10. Strive to develop a positive and respectful learning and working culture both within
the Board and the District.

42:-11. Act as a liaison to assigned school for the following purposes and in consultation
with the school principal:

42411.1_To engage with the School Principal

42:211.2 _To represent the Board when a Board representative is desired at school
functions;

42:311.3 To provide increased opportunity for trustee to become more
knowledgeable about the District’'s schools and student learning;



43:12. A Trustee will not be a liaison to a school in which their child or grandchild is
enrolled.

14-13. Become familiar with, and adhere to, the Trustee Code of Ethics.
Legal Reference: Section 50, School Act

Board Minutes

October 1980 Volume 22 Page 162 Policy I-A-31 Orientation Program for Newly Elected/Appointed Trustees
June 2005 Volume 47 Page 78 Policy 3 Role of the Trustee

February 2006 Volume 48 Page 18

April 9, 2019 Board Meeting
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MEMORANDUM
TO: Board of Education
FROM: Michael Thomas, Chair, Policy Review Committee
DATE: April 9, 2024
SUBJECT: Policy 5 — Role of the Board Chair
COPIED TO: Patricia Gartland, Superintendent

Recommended Action: That the Board of Education consider and as appropriate adopt Policy 5 — Role of
the Board Chair.

Background:

At the April 11, 2023, Public Board Meeting, the Board of Education approved the Terms of Reference of
the Board Policy Review Committee. The role of the Committee is to review existing Board policies to
identify areas where revision is warranted, and to make revision recommendations to the Board of
Education. Revisions will be considered with an eye to providing clarity in terms of rationales, keeping
policies current and relevant, and addressing issues that have arisen.

Policy 5 — Role of the Board Chair was reviewed thoroughly by the Committee and a copy with redline
changes is provided.

Following the March 12, 2024, Public Board Meeting, staff circulated the amended policy, to partner
groups to solicit input. One of the partner groups responded indicating that they had no concerns
regarding the proposed changes. There was no additional feedback received from Trustees.



POLICY 5

ROLE OF THE BOARD CHAIR

At its inaugural meeting following a general local election, and for the following three
years, at the regular November meeting, the Board shall elect one of its members to serve
as Board Chair, to hold office at the pleasure of the Board.

The Board entrusts to its Chair primary responsibility for safeguarding the integrity of the
Board’s processes and representing the Board to the broader community.

The Board delegates to the Chair the following powers and duties:

1. Prior to each Board meeting, confer with the Vice-Chair and Superintendent on the
items included on the agenda, and become thoroughly familiar with them.

2. Preside over all Board meetings and ensure that such meetings are conducted in
accordance with the School Act, the policies and procedures as established by the
Board, and Robert’s Rules of Order.

3. Perform the following duties during Board meetings:

3.1 Ensure that all issues before the Board are well stated and clearly expressed.

3.2 Ensure that each trustee has a full and fair opportunity to be heard and
understood by the other members of the Board in order that collective opinion
can be developed and a corporate decision reached.

3.3 Direct the discussion by trustees to the topic being considered by the Board.

3.4 Ensure that each trustee present votes on all issues before the Board.

Hro—publiss

3.5 Makes recommendations for board representative appointments to the Board of

Education
4. Keep informed of significant developments within the District.

5. Keep the Superintendent and the Board informed of all matters coming to histhertheir
attention that might affect the District.

6. Be in regular contact with the Superintendent to maintain a working knowledge of
current issues and events.

7. Convey directly to the Superintendent such concerns or questions as are related to
himfherthem by trustees, parents, students or employees which may significantly affect
the administration of the District.

8. Bring to the Board all matters requiring a corporate decision of the Board.



9. Act as the chief spokesperson for the Board by stating positions consistent with Board
direction and policies (except for those instances where the Board has delegated this
role to another individual or group).

10. Act as ex-officio member of all committees appointed by the Board.
11. Act as a signing officer for the District.

12. Serve as an officer of the Board authorized to witness the use of the Board’s corporate
seal.

13. Represent the Board, or arrange alternative representation, at official meetings or
other public functions.

14. Ensure that the Board engages in regular assessments of its effectiveness as a Board.

Legal Reference: Section 67, School Act

Board Minutes

Volume 35 Page 90 Policy I-A-1 Modus Operandi — Board of School Trustees
Volume 35 Page 142 Policy I-A-1 Modus Operandi — Board of School Trustees
Volume 36 Page 27 Policy I-A-1 Modus Operandi — Board of School Trustees
Volume 38 Page 94 Policy I-A-1 Modus Operandi — Board of School Trustees
Volume 40 Page 89 Policy I-A-1 Modus Operandi — Board of School Trustees
May 1999 Volume 41 Page 64 Policy I-A-1 Modus Operandi — Board of School Trustees
June 2005 Volume 47 Page 78 Policy 5 Role of the Board Chair

March 2006 Volume 48 Page 27

September 2008 Volume 50 Page 91

January 24, 2017 Board Meeting
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MEMORANDUM
TO: Board of Education
FROM: Michael Thomas, Chair, Policy Review Committee
DATE: April 9, 2024
SUBJECT: Policy 6 — Role of the Vice Chair
COPIED TO: Patricia Gartland, Superintendent

Recommended Action: That the Board of Education consider and as appropriate adopt Policy 6 — Role of
the Vice Chair.

Background:

At the April 11, 2023, Public Board Meeting, the Board of Education approved the Terms of Reference of
the Board Policy Review Committee. The role of the Committee is to review existing Board policies to
identify areas where revision is warranted, and to make revision recommendations to the Board of
Education. Revisions will be considered with an eye to providing clarity in terms of rationales, keeping
policies current and relevant, and addressing issues that have arisen.

Policy 6 — Role of the Vice Chair was reviewed thoroughly by the Committee and a copy with redline
changes is provided.

Following the March 12, 2024, Public Board Meeting, staff circulated the amended policy, to partner
groups to solicit input. One of the partner groups responded indicating that they had no concerns
regarding the proposed changes. There was no additional feedback received from Trustees.



POLICY 6

ROLE OF THE VICE-CHAIR

At its inaugural meeting following a general local election, and for the following three
years, at the regular November meeting, the Board shall elect one of its members to
serve as Vice-Chair, to hold office at the pleasure of the Board.

Trustees are encouraged to let their names stand for the role of vice-chair as the
position provides valuable experience in the area of governance and insight into the

duties of the Chalr Ne%msteeuean—b&eleeted—asAAee—GhaHe#me#&thanMe

Specific Responsibilities

1. The Vice-Chair shall act on behalf of the Board Chair, in the latter's absence and
shall have all the duties and responsibilities of the Board Chair.

2. The Vice-Chair shall assist the Board Chair in ensuring that the Board operates in
accordance with its own policies and procedures and in providing leadership and
guidance to the Board.

3. Prior to each Board meeting, confer with the Board Chair and Superintendent on the
items included on the agenda, and become thoroughly familiar with them.

4. The Vice-Chair may be assigned other duties and responsibilities by the Board
Chair.

5. The Vice-Chair shall be an alternate signing authority for the District.

Legal Reference: Section 67, School Act

Board Minutes

June 2005 Volume 47 Page 78 Policy 6
March 2006 Volume 48 Page 27
January 24, 2017 Board Meeting
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MEMORANDUM
TO: Board of Education
FROM: Michael Thomas, Chair, Policy Review Committee
DATE: April 9, 2024
SUBJECT: Policy 9 — Board Representatives
COPIED TO: Patricia Gartland, Superintendent

Recommended Action: That the Board of Education consider and as appropriate adopt Policy 9 — Board
Representatives.

Background:

At the April 11, 2023, Public Board Meeting, the Board of Education approved the Terms of Reference of
the Board Policy Review Committee. The role of the Committee is to review existing Board policies to
identify areas where revision is warranted, and to make revision recommendations to the Board of
Education. Revisions will be considered with an eye to providing clarity in terms of rationales, keeping
policies current and relevant, and addressing issues that have arisen.

Policy 9 — Board Representatives was reviewed thoroughly by the Committee and a copy with redline
changes is provided.

Following the March 12, 2024, Public Board Meeting, staff circulated the amended policy, to partner
groups to solicit input. One of the partner groups responded indicating that they had no concerns
regarding the proposed changes. There was no additional feedback received from Trustees.



POLICY 9

BOARD REPRESENTATIVES

In response to requests from external organizations or agencies, the Board will give
consideration to naming representatives to various external Boards or committees. Such
representation is established at the discretion of the Board to facilitate the exchange of
information on matters of mutual concern and/or to discuss possible agreements
between the Board and other organizations.

Joint committees shall function within the terms of reference determined by the
Committee and approved by both parties.

The Superintendent may appoint resource personnel to work with representatives and
shall determine roles, responsibilities and reporting requirements of resource personnel.

The following will have Board representation:

1. Members of Parliament (MP)/Members of the Legislative Assembly (MLA)
1.1 _The Board will meet en-an-annualbasis~with local MPs and MLAs

1.2 Purpose

¢+ Represent the Board’s position and interests at meetings with the MPs and
MLAs

1.3 Powers and Duties

+ Facilitate the exchange of information

¢ Discuss and review possible agreements

¢ Other matters as determined by the Board and/or each MP/MLA
1.4 Membership

¢ Board as a whole

¢ Local MPs and MLAs

¢ Staff as necessary

1.5 Meetings
¢ Held on an annual basis or as requested by either party

“B Formatted: Indent: Left: 0.89", No bullets or
12, Municipal Councils

numbering

1421 The Board as-a-whele-will meet en-an-annual-basis,-or-asrequested;-with

each of the five local municipal Councils:
44211 City of Coquitlam Council



1+422.1.2 City of Port Coquitlam Council
4+432.1.3 City of Port Moody Council
144214 Village of Anmore Council

2.1.5 Village of Belcarra Council

55— “B T Formatted: Indent: Left: 0.98", No bullets or
1.22.2 Purpose numbering
+ Represent the Board’s position and interests at meetings with each Council
1323 Powers and Duties
+ Facilitate the exchange of information
+ Discuss and review possible agreements
¢ Other matters as determined by the Board and/or each Council
142.4 Membership
¢ Board as a whole
¢ Each Municipal Council as a whole
+ District or Council staff as necessary
4525  Meetings
¢ Held on an annual basis or as requested by either party
* “B T Formatted: Indent: Left: 0.89", No bullets or
numbering
32. BCSTA (Provincial Councillor)
23.1Purpose
+ Represent the Board’s position and interests to BCSTA
32.2Powers and Duties
+ Attend BCSTA provincial meetings
+ Provide input to BCSTA from the Board’s perspective
¢ Communicate to the Board the work of BCSTA
23.3Membership
+ One trustee; one alternate
23.4Meetings
+ As called by BCSTA on a quarterly year basis- /ﬂ Formatted: Indent: Left: 0.88", No bullets or
- «,/ numbering

/ Formatted: No underline
3:4. BESTAE-L.L.English Language Learners Consortium T Formatted: Indent: Left: 0.06", Hanging: 0.19", No

bullets or numbering




34.1Purpose

+ Represent the Board’s position and interests to the Consortium
34.2Powers and Duties

+ Attend E.L.L. Consortium meetings

+ Provide input to the Consortium from the Board’s perspective

¢+ Communicate to the Board the work of the E.L.L. Consortium
34.3Membership

¢ One trustee; one alternate
34.4Meetings

¢ As called by the E.L.L. Consortium;-six-time-peryear-

4.5. BCSTA Metropolitan Branch .
45.1Purpose

—| Formatted: No underline J

Formatted: Indent: Left: 0.06", Hanging: 0.19", No ‘
+ Represent the Board’s position and interests to the Metropolitan Branch bullets or numbering
4.5.2 Powers and Duties

+ Attend BCSTA Metropolitan Branch meetings

+ Provide input to the Metropolitan Branch from the Board’s perspective
+ Communicate to the Board the work of BCSTA Metropolitan Branch
45.3Membership
+ One trustee, one alternate
45.4Meetings
+ As called by BCSTA Metropolitan Branch

5-6. BC Public School Employers’ Association “B Formatted: Indent: Hanging: 0.44", Numbered + Level:
1 + Numbering Style: 1, 2, 3, ... + Start at: 6 +
Alignment: Left + Aligned at: 0.25" + Indent at: 0.5",

+ Represent the Board’s position and interests to the BCPSEA Tab stops: 0.25", Left + Not at 0.2"

56.1Purpose

56.2Powers and Duties
+ Attend BCPSEA meetings
+ Provide input to BCPSEA from the Board’s perspective
¢ Communicate to the Board the work of BCPSEA
56.3Membership
+ One trustee, one alternate
66.4Meetings
+ As called by BCPSEA

Formatted: Indent: Hanging: 0.44", Numbered + Level:

7. SD43 Education Foundation B 1 + Numbering Style: 1, 2, 3, ... + Start at: 6 +
7.1 Purpose Alignment: Left + Aligned at: 0.25" + Indent at: 0.5,

Tab stops: 0.25", Left + Not at 0.2"




+ Represent the Board’s position and interests to the Foundation

7.2 Powers and Duties

¢ Attend Foundation meetings

¢ Provide input to the Foundation from the Board’s perspective

+ Communicate to the Board the work of the Foundation

7.3 Membership
+ Two trustees

7.4 Meetings
+ As called by the Foundation

6-8.  Coquitlam Foundation

68.1Purpose

+ Represent the Board’s position and interests to the Foundation
68.2Powers and Duties

+ Attend Foundation meetings

+ Provide input to the Foundation from the Board’s perspective

¢ Communicate to the Board the work of the Foundation
68.3Membership

¢ One trustee, one alternate

<+ Board Chair or designate
68.4Meetings

¢ As called by the Foundation

-

79.  District Parent Advisory Council (DPAC)
#9.1Purpose

¢ To enhance communication between parent-advisery-councilisDPAC and

the BistrictBoard

79.2Powers and Duties

+ Recognize the-Counci-DPAC as the representative body of the individual

school’s parent advisory councils

+ Recognize the advocacy role of the-CoeuneilDPAC in contributing to a high
standard of education in the District and to the general well-being of all

students in the District.
+ Attend Couneit DPAC meetings
+ Provide input to the-CeuncilDPAC from the Board’s perspective

2,3, ... + Start at: 6 + Alignment: Left + Aligned at:

B Formatted: Numbered + Level: 1 + Numbering Style: 1,
0.25" + Indent at: 0.5"

Formatted: Indent: Left: 0", Hanging: 0.2", Numbered
+ Level: 1 + Numbering Style: 1, 2, 3, ... + Start at: 6 +
Alignment: Left + Aligned at: 0.25" + Indent at: 0.5"

B Formatted: Indent: Left: 0.88", No bullets or
numbering

—

Formatted: Indent: Left: 0", Hanging: 0.2", Numbered
+ Level: 1 + Numbering Style: 1, 2, 3, ... + Start at: 6 +
Alignment: Left + Aligned at: 0.25" + Indent at: 0.5"




+ Communicate to the Board the work of the-GeuncilDPAC
#9.3Membership
+ One trustee, one alternate

79.4Meetings
+ SeventimesperyearaAs called by the-CouncilDPAC

10. CERA{Communities Embracing Restorative Action (CERA))

9.1 Purpose
+ Represent the Board’s position and interests to CERA

9.2 Powers and Duties
+ Attend CERA meetings

+ Provide input to CERA from the Board’s perspective

¢ Communicate to the Board the work of CERA
9.3 Membership

¢ One trustee, one alternate
9.4 Meetings

¢+ Five timesperyearasAs called by CERA

Legal Reference: Section 65, 85, School Act

Board Minutes

Volume 32 Page 322 Policy I-A-40 Parent Advisory Council

October 1996 Volume 38 Page 100 Policy I-A-40 Parent Advisory Council
June 2005 Volume 47 Page 78 Policy 9 Board Representatives

March 2006 Volume 48 Page 35

November 7, 2017 Board Meeting
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MEMORANDUM
TO: Board of Education
FROM: Michael Thomas, Chair, Policy Review Committee
DATE: April 9, 2024
SUBJECT: Policy 17 — District Code of Conduct for Students
COPIED TO: Patricia Gartland, Superintendent

Recommended Action: That the Board of Education consider and as appropriate adopt Policy 17 — District
Code of Conduct for Students.

Background:

At the April 11, 2023, Public Board Meeting, the Board of Education approved the Terms of Reference of
the Board Policy Review Committee. The role of the Committee is to review existing Board policies to
identify areas where revision is warranted, and to make revision recommendations to the Board of
Education. Revisions will be considered with an eye to providing clarity in terms of rationales, keeping
policies current and relevant, and addressing issues that have arisen.

Policy 17 — District Code of Conduct for Students was reviewed thoroughly by the Committee and a copy
with redline changes is provided.

Following the March 12, 2024, Public Board Meeting, staff circulated the amended policy, to partner
groups to solicit input. One of the partner groups responded indicating that they had no concerns
regarding the proposed changes. There was no additional feedback received from Trustees.



POLICY 17

DISTRICT CODE OF CONDUCT FOR STUDENTS

The Board believes it has a responsibility to establish expectations of students as part of
its governance role for the District. -The Board further believes that the responsibility for
student discipline in school is shared among students, staff and parentsparent/quardian.
Students have a responsibility to respect the rights and dignity of others and to become
actively and productively involved in their own academic learning and social growth.
Educators are responsible for establishing a positive school climate in which structure,
support and encouragement assist students in developing a sense of self-discipline and
responsibility. ParentsParent/quardians are responsible for establishing a positive
learning atmosphere in the home, knowing school policies and procedures, supporting
the school in the enactment of these policies and procedures, and encouraging their
children to understand and respect these policies and procedures. To support these
aims, the Board has established a District Code of Conduct for Students, which shall be
followed in all schools.

Specifically

1. The Board believes that appropriate student conduct, based on respect for oneself,
respect for others, and respect for property is essential to the development of
responsible citizens. To this end students are expected to:

1.1 be aware of and obey all school rules
1.2 attend classes punctually and regularly
1.3 work cooperatively and diligently at their studies and with home assignments

1.4 respect the rights of all persons within the school including peers, staff and
parentsparent/quardian

1.5 respect the legitimate authority of the school staff
1.6 respect the school's physical school facilities

1.7 respect the ethnie-diversity of our school community
1.8 behave in a safe and responsible manner at all times

1.9 not threaten, harass, bully*, intimidate or assault, in any way, any person within
the school community; and

1.10 not be in possession or under the influence of drugs and/or alcohol.

2. The Board further believes that these expectations are fostered in a positive climate
in which:

2.1 all students feel safe, valued and trusted, and have the opportunity to develop,
assume and maintain responsibility and self-motivation

2.2 there is a joint effort to learn and a feeling of mutual respect among staff,
students and parentsparent/quardian



2.3 appropriate behaviour is consistently encouraged and acknowledged, thereby
increasing student self-esteem and reinforcing self-control

2.4 students are disciplined in a timely, fair, judicious and responsible manner, with
consequences for unacceptable behaviour that take into account the student’s
age, maturity and special needs, if any**and

2.5 on-going communication exists between staff and parentsparent/quardians that
encourages and provides increased opportunities for active and constructive
parental involvement in their children's education.

3. The Superintendent will ensure that each Principal, in consultation with staff,
parentsparent/quardians and, when appropriate, students, establishes a code of
conduct for his/her school that is consistent with the District Code of Conduct for
Students and which reflects the provincial standards.

4. The Board believes that schools must not be places where discrimination is practiced
or tolerated. To that end, each school code of conduct shall refer to Sections 7 and

8 of the Human Rights Code of British Columbia. eontain-the-following-statement:

° . ) ; et Formatted: Indent: Hanging: 0.25"

5. The school’s code of conduct and a summary of the district’s policies on “Code of
Conduct” (Policy 17), “Violence, Intimidation and Possession of Weapons” (Policy
18) and “Suspension of Students “(Administrative Procedure 355) will be sent home
annually to be signed by parentsparents/guardians and, where appropriate, students.
The principal shall ensure that the school code of conduct is reviewed with students
at the beginning of the school year and throughout the year as necessary.

6. Students, while attending school and school sponsored functions and activities, shall
be subject to the District Code of Conduct for Students and the school's rules of
conduct and deportment established by the Principal. -Students may be subject to
discipline under the school and/or District Code of Conduct for any conduct which
has the effect of negatively impacting the school environment, whether that conduct
occurs on or off School District property, at a school sponsored function or activity, or
otherwise.

7. Students registered in School District No. 43 (Coquitlam) shall not attend at schools
other than the school in which they are registered, without a legitimate school related
purpose. Students who do so may be subject to disciplinary action by their school or
the School District.

8. Serious breaches of conduct that threaten the safety and welfare of others will be
referred directly to Level Three of the suspension process for resolution by the
Student Suspension Review Committee.

9. Where a student 16 years of age or older repeatedly fails to comply with the code of
conduct, rules and policies of the school, or has failed to apply him/herself to his/her



studies as set out in Section 85 of the School Act, the Board is empowered to refuse
further school service to the student.

10. Students are prohibited from being in possession of and/or under the influence of
alcohol and/or drugs in all schools or at school sponsored functions and activities.

*  Bullying includes but is not limited to physical or verbal intimidation, verbal
harassment and eyberonline bullying, occurring on or off school property.

** Special considerations may apply to the imposition of consequences on a student
with special needs if the student is unable to comply with this Code of Conduct-due

References: Section 85, School Act
Policy 13 (Appeals Regarding Student Matters)
Administrative Procedure 355 (Suspension of Students)
BC Human Rights Code (Section 7 & 8)

Board Minutes

October 1990 Volume 32 Page 238-239 Policy II-B-83 School Rules

June 2005 Volume 47 Page 78 Policy 17 District Code of Conduct for Students
June 2007 Volume 49 Page 80

January 2008 Volume 50 Page 6

June 2015 Volume 57 Page 96

February 21, 2017 Board Meeting
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DISTRICT School District No. 43 (Coquitlam)

|O> MEMORANDUM

Coquitlam

Learmng for a Lifetime

TO: Patricia Gartland
Superintendent of Schools

FROM: Nadine Tambellini, Assistant Superintendent
Craig Mah, District Principal of School Services and Special Projects (Programs
of Choice)

DATE: April 9, 2024

RE: Board/Authority Authorized (BAA) Course Approvals

A motion to approve three Board/Authority Authorized Courses is requested

Three Board/Authority Authorized Courses will be presented for approval:

Marching Drumline 10
Marching Drumline 12
Foundations of Teacher Education 12

Last year, the Board of Education approved Indoor Marching Drumline 11, written by teacher Corey Smith at
Port Moody Secondary School. Mr. Smith would like to expand the program to include Marching Drumline 10
and Marching Drumline 12. There is enough student interest in Indoor Marching Drumline 11 that warrants
adding additional courses.

A new BAA course, Foundations of Teacher Education 12, has been written by Greg Sutherland and Tara
Olchowy from Centennial Secondary School. Many students are interested in a variety of careers in education
but have not yet examined the classroom and school community from an educator’s perspective. Foundations
in Teacher Education 12 will introduce students to the complexities of teaching and the school environment. It
provides opportunities for students to explore the field of education before entering a post-secondary
trajectory into the multifaceted field of education. The course provides students opportunities to develop
reflective capacities on pedagogy, introduces students to a variety of teaching strategies, and furnishes
students with chances to reflect on their own learning styles. The course also supports students in developing
coherent views on the role of education in society, its oppressive history, and the possibilities for educational
change moving forward. They can then apply this knowledge to enhance learning in other coursework.

The BAA courses will be presented by Nadine Tambellini, Assistant Superintendent, Craig Mah, District
Principal of School Services and Special Projects, and teachers Corey Smith, Greg Sutherland and Tara
Olchowy.















Curricular Competencies Content

Students are expected to do the following, with specific First Peoples Principles of
Learning components listed below relevant competencies to be embedded into
learning outcomes:

Exploring and creating

o Perform collaboratively in large ensemble, small ensemble, and
solo contexts

e Study a wide variety of musical styles and genres including North
American drum corps styles and percussion music from North
American Indigenous Peoples

o Learning is embedded in memory, history, and story.

o Demonstrate an understanding and appreciation of personal,
social, cultural, environmental, and historical contexts through the
study of meaningful music

e Develop and refine relevant technical skills and expressive
qualities

o Learning involves patience and time

e Engage in appropriate risk taking to express meaning, intent,
emotion, and thought

e Explore music that reflects personal voice, story, and values

o Learning is holistic, reflexive, reflective, experiential, and
relational (focused on connectedness, on reciprocal
relationships, and a sense of place).

o Explore a variety of contexts and their influences on musical
works, including place and time

o Make a personal musical contribution to collaborative and
ensemble music making

e Demonstrate a blend of marching percussion, concert, jazz, and
Indigenous music styles

Reasoning and reflecting

¢ Analyze the style of music to inform musical decisions

o Employ musical language to describe and analyze musicians’ use
of technique, technology, and environment in music composition
and performance

o Reflect on rehearsal and performance experiences, making
connections to future learning

o Consider the function of one’s voice within the ensemble or
collaborative effort

e Engage knowledge and skills from other areas of study in
discussing relationships between context and interpretation

Students are expected to know the following with specific First Peoples Principles of
Learning components listed below relevant content:

musical elements, principles, vocabulary, symbols,
and theory
techniques specific to marching percussion instruments including:
— Battery Percussion (Snare, Tenor, Bass, Cymbal)
— Pit Percussion (Mallet, Timpani, Cymbal, Aux Perc)
— Rhythm Section (Guitar/Bass, Kit, Keyboard, Strings)
Note: Students are only expected to know techniques
related to their instrument(s) of choice.
technical skills, strategies, and technologies
Introduction to Beginner marching techniques (stationary)
Intermediate staging strategies and effects
Standard marching arts repertoire
creative processes
movement, sound, image, and form
roles of performer, audience, and venue
traditional and contemporary First Peoples worldviews and cross-cultural
perspectives, as communicated through music
o Learning recognizes the role of Indigenous knowledge.
history of a variety of musical genres including those of Canadian
Indigenous practices
ethics of cultural appropriation and plagiarism
o Learning involves recognizing that some knowledge is sacred
and only shared with permission and/or certain situations
health and safety issues and procedures




Respond musically to structural elements of the repertoire

Communicating and documenting

Document, share, and appreciate musical works and experiences
in a variety of ways
and contexts
Receive and apply constructive feedback to developing practice
Collaborate to express personal voice, cultural identity, and
perspective through music

o Learning requires exploration of one’s identity.
Communicate and interpret ideas with musical vocabulary and
discipline specific language and symbology
Contribute personal voice, cultural identity, and perspective in solo
or ensemble musical study and performance
Document and compile resources that inform musical interpretation
Receive and apply constructive feedback
Use music to communicate and respond to social and global
issues

Connecting and expanding

Evaluate and demonstrate personal and social responsibility
associated with creating, performing, and responding to
instrumental music
Demonstrate appropriate care, use, and maintenance of
Instruments and equipment
Practise appropriate self-care to prevent performance-related
injury
Make connections with others on a local, regional, and global scale
through music

o Learning involves generational roles and responsibilities.
Use technical knowledge and contextual observation to make
musical decisions




Big Ideas — Elaborations

- Aesthetic experiences: emotional, cognitive, or sensory responses to works of art

Curricular Competencies — Elaborations

* large ensemble: ensemble in which many musicians perform the same part (e.g., concert band, jazz band, string or symphony orchestra,
guitar ensemble)

» small ensemble: ensemble in which musicians play alone or with only a few others, performing a particular part (e.g., rock band or similar
contemporary genre, jazz combo, brass quintet, string quartet )

* risk taking: make an informed choice to do something where unexpected outcomes are acceptable and serve as learning opportunities

« variety of contexts: for example, personal, social, cultural, environmental, and historical contexts

* place: Any environment, locality, or context with which people interact to learn, create memory, reflect on history, connect with culture,

and establish identity. The connection between people and place is foundational to First Peoples perspectives on the world.

» musical language: vocabulary, terminology, and non-verbal methods of communication that convey meaning in music

* Document: through activities that help students reflect on their learning (e.g., drawing, painting, journaling, taking pictures, making video clips
or audio-recordings, constructing new works, compiling a portfolio)

» musical vocabulary: descriptive and instructive terms with specific application in music; can be in English or other languages commonly used
by composers (e.g., ltalian); includes musical literacy which is the ability to read, write, notate, or otherwise communicate using musical language,
vocabulary, and/or symbols

* personal voice: a style of expression that conveys an individual's personality, perspective, or worldview

* respond: through activities ranging from reflection to action

* maintenance: the appropriate inspection, diagnosis, and basic repair of instruments and equipment

* performance-related injury: for example, repetitive stress injuries, vocal strain, other harm to oral and aural health




Content — Elaborations

- musical elements, principles, vocabulary, symbols, and theory: meter, duration, rhythm, dynamics, harmony, timbre, tonality, instrumentation,
notation, pitch, texture, register, terms in Italian and other languages, expressive markings, abbreviations; methods, processes, and concepts used
in creating and performing music

- Battery Percussion:
o Basic rudimental technique as a function of rudiments. (elaborations: upstroke, downstroke, full stroke)
Tenor drum splits and crossovers
Percussive arts society standard rudiments
Percussive arts society hybrid rudiments
Intermediate 5 Bass Drum charts
Bass drum quarter note runs
Snare drum matched technique
Snare drum traditional technique
o Proper marching cymbal sounds and techniques

- Pit Percussion:

o Scales
Proper latin percussion techniques including claves, bongos, congas
Proper African percussion techniques including djembe
Proper auxiliary percussion techniques including slide whistle, ratchet, etc.
3 - mallet techniques
o Proper timpani mallet techniques

* Rhythm Section:

o guitar:
— chord playing (open and arpeggiated chords)
— single note playing
— picking, fingering, strumming; hand positions
— articulation: techniques affecting transitions between notes (e.g., legato, staccato, slurs, damping, bends, hammer-ons)
— intonation
— tone quality: techniques that affect timbre or the overall sound of the instrument
— voicings: the distribution or vertical arrangement of notes in a chord (e.g., rootless, R37, R73)
— acoustic versus electric guitar technique
— rhythm guitar patterns and accompaniment techniques
— single-line melody reading, tablature, modes

o keyboard:
— articulation: techniques that use touch or pedals to alter the transitions between notes (e.g., staccato, legato, phrasing, use of pedals)
— fingering and chording technique
— chord voicing
— comping technique: chords, rhythms, and patterns played to accompany an improvised solo or melody (e.g., ii-V-I)
— keyboard instrumentation: keyboard alone or with bass and/or guitar
— blend and balance: the use of relative volume and tonal techniques to highlight certain instruments or create a homogeneous timbre
(e.g., accompaniment versus solo technique)

o Drums:

O O O O O O O

o O O O




Content — Elaborations

— stick, mallet, beater, and brush technique
— hand-drumming technique
— pitched percussion technique
— articulation
—fills, shots, tone quality, intonation
o orchestral strings:
— left-hand technique (e.g., vibrato, double-stopping, triple-stopping, shifting)
— finger pattern profiles
— bowing technique (e.g., detaché, martelé, spiccato)
— pizzicato
— intonation
— tone quality
— harmonics

« repertoire:

Beginner warm up and technique builders

Beginner Ensemble warm-ups

Advanced performance warmups and technique builders
Chop builders

Cadences

Pep Rally charts

Individual solos

O O O O O O O

« marching technique:

Appropriate carrying techniques

o Beginning techniques including heel-toe stepping

o Advanced movement including Plie, Chasse, tondo, etc.
o Stick movement for visual impact

(@)

- creative processes: the means by which an artistic work (in dance, drama, music, or visual arts) is made; includes multiple processes,
such as exploration, selection, combination, refinement, reflection, and connection

- history: the influences across time of social, cultural, historical, political, and personal contexts on musical works; includes the influences
of historical and contemporary societies on musical works

- cultural appropriation: use of a cultural motif, theme, “voice,” image, knowledge, story, song, or drama, shared without permission
or without appropriate context or in a way that may misrepresent the real experience of the people from whose culture it is drawn

Recommended Instructional Components:

e Direct Instruction



¢ Online inquiry and learning

e Assessment as learning

e Demonstrations and modelling

o Peer-peer mentorship and instruction
e Experiential Learning

¢ Ensemble Instruction

e Sectional Instruction

e 1-1 Instruction

¢ Reflective Writing

¢ Indigenous Drumming with accompanying contextual and historical information

o Historical Survey of Percussive Arts from a variety of cultures including specifically African, Asian and Canadian Indigenous cultures.

¢ Inquiry Project into the decolonization of music from colonial military traditions

¢ Collaborative projects with members of k*ik"oAom First Nation to build community relationships and provide opportunities for sharing of cultural
knowledge.

Recommended Assessment Components (Ensure alignment with the Principles of Quality Assessment):

Assessment of Learning

Theory quizzes and worksheets

Performance testing

Attitude and Attendance

Triangulation of Observation (rehearsal), Product (performances and Conversation (student conferencing)

Assessment for learning
e practice sheets
e rhythmic theory worksheets
e individualized reading and inquiry
e routine warm up and chop building exercises

Assessment as Learning
e Using recorded rehearsal footage or mirrors
o Peer and self-assessment


https://curriculum.gov.bc.ca/assessment-info

Learning Resources:

e  Microsoft Teams
e (Canadian Drumline Association
¢ The Blue Book by David Ratliff, James Campbell, Rob Parks (for solo work)

e  YouTube

o Vic Firth Marching “Learn the Music”

o Bass drum Group

o Drumline chops

o Indigenous Drumming information from Peel Art Gallery and Archives (Ontario)
e Technique Manuals by Bill Bachman

e “Marching Percussion 101” and other marching percussion manuals
o “Here Comes the Band” — Historical survey of marching arts in the Haida Gwaii and BC Northern Coast region:

Additional Information:


http://snarescience.com/
https://www.youtube.com/watch?v=BAcm98kxHpI
https://ojs.library.ubc.ca/index.php/bcstudies/article/view/669/714

Learning for a Lifetime

Board/Authority Authorized

Course: Indoor Marching Drumline 12

School District/Independent School Authority Name:
Coquitlam

School District/Independent School Authority Number (e.g., SD43, Authority
#432):
SD43

Developed by:
Corey Smith and Brent Taylor

Date Developed:
January 5, 2024

School Name:
Port Moody Secondary School

Principal’s Name:
Mr. Jeremy Clarke

Superintendent Approval Date (for School Districts only):

Superintendent Signature (for School Districts only):

Board/Authority Approval Date:

Board/Authority Chair Signature:

Course Name:
Indoor Marching Drumline 12

Grade Level of Course and Course Code (To Be Added by Learning Services):
12

Number of Course Credits:
4

Number of Hours of Instruction:
120

Board/Authority Prerequisite(s):
None

Special Training, Facilities or Equipment Required:

Marching percussion equipment and accessories including drums, stands and harnesses. Teacher experience is essential given the specific techniques and

movement considerations for this activity.

Course Synopsis:

Indoor Marching Drumline is a course designed to promote percussive arts through marching percussion instrumentation combined with movement and

choreography. It is a collaborative team-based activity requiring self-motivation, commitment, effective work habits, and initiative, and exercises both




Personal Awareness and Communication core competencies. Engagement in the Indoor Marching Drumline provides students a sense of community, self-
worth, and feelings of achievement and satisfaction playing instruments within their ability.

Indoor Marching Drumline provides students the opportunity to enrich their music vocabulary and performance experiences. It allows students avenues for
artistic self-expression as well as expression through teamwork, sharing, and collaboration. Student leadership can be implemented and recognized as
multiple sections within the ensemble necessitate leadership roles. Teamwork is realized as students work together to successfully achieve quality ensemble
performances.

The activity combines a multitude of disciplines including marching percussion, concert percussion, dance, art, theatre, choir, and cheerleading. Indoor
Marching Drumline productions are cross-curricular in that they incorporate dance and movement, theatrical performance, and artistic set design to create a
narrative or explore a theme. Such productions are a reflection of the opportunities to celebrate and exchange ideas and interests unique to a community
culture, demonstrating positive personal and cultural awareness. Indoor Marching Drumline instrumentation can combine with other band configurations
to create a repertoire for school community building such as pep-rallies and athletic event cheers, promoting social responsibility.

Participation in Indoor Marching Drumline opens the door for performance after graduation. Opportunities include but are not limited to participation in
Winterguard International, Drum Corps International, Canadian Drumline Association, and the Stampede Showband. Future scholastic pursuits are
available in a myriad of post-secondary institutions in which fine arts and music programs provide classes in marching percussion, as well as
University/College level marching bands. Such programs qualify individuals to instruct the thousands of percussion and marching percussion ensembles
across North America.

Finally, Indoor Marching Drumline has a powerful ability to integrate and build into the community. First, by having a membership with the Canadian
Drumline Association, students are connected with the percussive arts community across BC and Canada with the opportunity to share their work with
groups across the country at regional, provincial and national events, helping to build the percussive arts community in Canada. Secondly, drumming groups
are able to be involved in their greater school community by helping support school events such as Terry Fox Run, sports games/tournaments, special school
events, assemblies, etc. And finally, drumming groups are able to get involved in their greater community by supporting local events (like parades), being
featured during sports events, and special ceremonies or events (for example, Sardis Secondary (Chilliwack) drumline was featured in the 2010 Winter
Olympics). These community building aspects of a drumline course u/timately supports the well-being of the self, the family, the community, the land, the
spirits, and the ancestors, as is a First Peoples Principle of Learning.

e Goals and Rationale:

Goals
- Routinely execute full ensemble warm-ups
- Develop a bank of cadences and cheers for pep rallies
- Participate in Canadian Drumline Association Provincial competitions, or other local festivals
- Demonstrate teamwork through practice and commitment
- Develop proficiency reading percussion charts
- Demonstrate inquiry processes



- Engage in peer/mentor relationships
- Engage in leadership
- Engage in community building events and ceremonies

Rationale:

During elementary and middle school education, students are taught that music and movement are two sides of the same coin; by the time they get
to high school, though, music (choir, orchestra, band) and movement (dance, physical education) are separated into two distinct components (with
the exception of musical theatre). Drumline is the opportunity to reunite these two major components of culture, leading to a holistic music education
teaching students to understand how music and motion are connected. On top of the fine motor skills that drumming technique requires (through the
mastering of warm-ups, cadences, grooves, shows), the students also are engaged in full body movement through setting the music to drill and
physical training. The students must develop their own show (music and choreography) while simultaneously building their skill sets as musicians
and dancers. Students need to develop creative thinking and communication skills in order to successfully write and choreograph their shows are
demanding and the need to engage in peer mentorship and leadership continues to develop their socio-emotional competencies in a creative, safe
environment. The opportunities for cross curricular collaboration are wide: from working with the athletics department to support games, train with
teams and travel for in community learning opportunities, to working with shop classes to construct and understand the mechanics of percussion
instruments, to collaborations with dance and music groups for all encompassing performances, drumline can cross many pedagogical divides.
Furthermore, the opportunity for community engagement helps make the drumline a great tool for students to learn about the importance of
community building through either community event and ceremony participation to collaboration with local First Nations in the sharing of culture and
tradition.

e Aboriginal Worldviews and Perspectives:

The combination of percussive arts, movement, and theatre allow for the celebration of Aboriginal worldviews and perspectives as well as positive and
productive blending of genres and styles. Indigenous traditional drumming as well as dancing can be incorporated into Indoor Marching Drumline thematic
or narrative productions with the input and approval of local Indigenous musicians which leads to important learning opportunities around cultural
appropriation and influence of local cultures.

How are First Peoples Principles of Learning embedded across the course?

The following First Peoples Principles of learning are inherent in the Indoor Marching Drumline curriculum:

o Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors.
e Learning is holistic reflexive, reflective, experiential, and relational
¢ Learning involves recognizing the consequences of one’s actions

e Learning involves patience and time

How will you authentically include voice?



One of the trademark elements of an indoor marching drumline is the ability for student voice to shine through in their performance. The show is designed
conceptually, choreographed and enacted by the students with the director present only for guidance and encouragement. When this course is executed
properly, student voice is clearly evident in the performances and rehearsals throughout the year of instruction. Indigenous voice is explored through
bringing Indigenous artists in to work with the group, or, when that is not possible, through online connections with either active voices, or pre-recorded
resources as listed below.

How will the course start locally?
It is necessary to involve local Indigenous musicians and artists in the creative process in order to authentically include any Indigenous content. Given the
rich Indigenous history and community in the Tri-Cities, connecting our program with local Indigenous artists, specifically from the k“ikvoiom
(Kwikwetlem First Nation) along with collaboration with our school’s Indigenous education advisor will be the first steps in integrating Indigenous content
within the course.

Given that the k*ikvoXom First Nation has a fairly small but growing population, there is a great opportunity to start building ties with the community early
in the growth of the program to help weave local artists into the fabric of the course. By reaching out to this Nation early in the course, the hope is that local
artists from the k“ikVoiom First Nation will help inform our practice and help the teacher and students begin to decolonize the marching arts. Given a good
relationship built between local artists and the program, opportunities for collaboration will allow for a sharing of culture with opportunities for students to
participate in local drumming workshops (as offered yearly by the k¥ik*oXom First Nation), and to share in each other’s musical events and celebration.
With care, the relationship can develop to a level such as is seen in West Vancouver as between the Squamish First Nation and the West Vancouver Youth
Band, where Squamish musicians are commissioned to write music for the WVYB, and there are several events where cultural sharing occurs (workshops,
performances, etc.). A drumline course can serve as a model for how other ensembles might better incorporate relationships with local First Nations into
their own programs.

COURSE NAME: Indoor Marching Drumline GRADE: 12

BIG IDEAS
Individual and collective Creative and technical Music and movement can Purposeful choices Music with movement
expression are founded on proficiency in music is be adapted to facilitate enhance the quality, offers aesthetic experiences
the history, culture, transferable across limitless expression and artistry, and authenticity of that can transform our
community, and value different aspects of our meaning. musical processes. perspective.
system in which they exist lives.

LEARNING STANDARDS



Curricular Competencies Content

Students are expected to do the following:

Exploring and creating

e Perform collaboratively in large ensemble, small ensemble, and
solo contexts
e Study a wide variety of musical styles and genres including North
American drum corps styles and percussion music from North
American Indigenous Peoples
o Learning is embedded in memory, history, and story
o Demonstrate an understanding and appreciation of personal,
social, cultural, environmental, and historical contexts through the
study of meaningful music
o Learning is holistic, reflexive, reflective, experiential, and
relational (focused on connectedness, on reciprocal
relationships, and a sense of place).
o Expand and adapt technical and expressive skills
o Learning involves patience and time
o |dentify the qualities of a composition that define its genre
Analyze and study music to identify practice strategies
Consider audience and venue while composing or rehearsing
music for performance
o Demonstrate a blend of marching percussion, concert, jazz, and
Indigenous music styles

Reasoning and reflecting

Analyze the style of music to inform musical decisions
Employ musical language to describe and analyze musicians’ use
of technique, technology, and environment in music composition
and performance

o Reflect on rehearsal and performance experiences, making
connections to future learning

o Consider the function of one’s voice within the ensemble or
collaborative effort

e Anticipate audience responses to a piece of music

e Consider and assess multiple interpretations of a musical excerpt

o Learning recognizes the role of Indigenous knowledge.

Communicating and documenting

Students are expected to know the following:

musical elements, principles, vocabulary, symbols,
and theory
techniques specific to marching percussion instruments including:
— Battery Percussion (Snare, Tenor, Bass, Cymbal)
— Pit Percussion (Mallet, Timpani, Cymbal, Aux Perc)
— Rhythm Section (Guitar/Bass, Kit, Keyboard, Strings)
Note: Students are only expected to know techniques
related to their instrument(s) of choice.
technical skills, strategies, and technologies
Intermediate to advanced marching techniques
Advanced staging strategies and effects
Standard marching arts repertoire
creative processes
creative and digital copyright for composers, publishers, and producers of
music
movement, sound, image, and form
influences of time and place on the emergence of musical forms
roles of performer, audience, and venue
traditional and contemporary First Peoples worldviews and cross-cultural
perspectives, as communicated through music
o Learning involves generational roles and responsibilities.
contributions of innovative artists from a variety of genres, contexts,
periods, and cultures global and intercultural musicians, movements, and
genres including from Canadian Indigenous practices
history of a variety of musical genres including those of Canadian
Indigenous practices
ethics of cultural appropriation and plagiarism
o Learning involves recognizing that some knowledge is sacred
and only shared with permission and/or certain situations
health and safety issues and procedures




e Document, share, and appreciate musical works and experiences
in a variety of ways and contexts

o Receive and apply constructive feedback to developing practice

e Collaborate to express personal voice, cultural identity, and
perspective through music

o Learning requires exploration of one’s identity.

o Use Musical Symbols and musical vocabulary to enhance
musical performance

o Develop gestural vocabulary that communicates musical intent

o Use music to communicate, respond to, and understand social and
global issues

e Express personal voice, cultural identity, perspectives, and
values, through the instruments an educational setting and
community.

Connecting and expanding

o Evaluate and demonstrate personal and social responsibility
associated with creating, performing, and responding to
instrumental music

o Learning involves recognizing the consequences of one‘s
actions.

o Demonstrate appropriate care, use, and maintenance of
Instruments and equipment

o Practise appropriate self-care to prevent performance-related
injury

e Build a diverse repertoire of music reflecting multiple themes,
perspectives, and contexts

o Explore the relationships between the arts, culture, and society

o Evaluate personal, educational, and professional opportunities in
music or music-related industries




Big Ideas — Elaborations

- aesthetic experiences: emotional, cognitive, or sensory responses to works of art

Curricular Competencies — Elaborations

- large ensemble: ensemble in which many musicians perform the same part (e.g., concert band, jazz band, string or symphony orchestra,
guitar ensemble)

- small ensemble: ensemble in which musicians play alone or with only a few others, performing a particular part (e.g., rock band or similar
contemporary genre, jazz combo, brass quintet, string quartet )

- place: Any environment, locality, or context with which people interact to learn, create memory, reflect on history, connect with culture,

and establish identity. The connection between people and place is foundational to First Peoples perspectives on the world.

- musical language: vocabulary, terminology, and non-verbal methods of communication that convey meaning in music

- Document: through activities that help students reflect on their learning (e.g., drawing, painting, journaling, taking pictures, making video clips
or audio-recordings, constructing new works, compiling a portfolio)

- musical vocabulary: descriptive and instructive terms with specific application in music; can be in English or other languages commonly used
by composers (e.g., Italian); includes musical literacy which is the ability to read, write, notate, or otherwise communicate using musical language,
vocabulary, and/or symbols

- gestural vocabulary: movements of the arms, hands, and head, typically demonstrated by the conductor to convey interpretation

of a musical phrase

- personal voice: a style of expression that conveys an individual’s personality, perspective, or worldview

- maintenance: the appropriate inspection, diagnosis, and basic repair of instruments and equipment

- performance-related injury: for example, repetitive stress injuries, vocal strain, other harm to oral and aural health




Content — Elaborations

- musical elements, principles, vocabulary, symbols, and theory: meter, duration, rhythm, dynamics, harmony, timbre, tonality, instrumentation,
notation, pitch, texture, register, terms in Italian and other languages, expressive markings, abbreviations; methods, processes, and concepts used
in creating and performing music

- Battery Percussion:
- Advanced technique as a function of rudiments (elaborations: moller stroke and contemporary hybrid rudiments)
- Tenor drum splits and crossovers
- Intermediate tenor drum techniques including sweeps, scrapes and crossover patterns
- Percussive arts society standard rudiments
- Percussive arts society hybrid rudiments
- Advanced 5 Bass Drum charts
- Bass drum sextuplet runs
- Bass drum 16th note runs
- Snare drum matched technique
- Snare drum traditional technique
- Proper marching cymbal sounds and techniques
+ Pit Percussion:
- Scales
- Proper Latin percussion techniques including claves, bongos, congas
- Proper African percussion techniques including djembe
- Proper auxiliary percussion techniques including slide whistle, ratchet, etc.
- 3 - mallet techniques
- 4 - mallet techniques
- Proper timpani mallet techniques
* Rhythm Section:
- guitar:
— chord playing (open and arpeggiated chords)
— single note playing
— picking, fingering, strumming; hand positions
— articulation: techniques affecting transitions between notes (e.g., legato, staccato, slurs, damping, bends, hammer-ons)
— intonation
— tone quality: techniques that affect timbre or the overall sound of the instrument
— voicings: the distribution or vertical arrangement of notes in a chord (e.g., rootless, R37, R73)
— acoustic versus electric guitar technique
— rhythm guitar patterns and accompaniment techniques
— single-line melody reading, tablature, modes
- keyboard:
— articulation: techniques that use touch or pedals to alter the transitions between notes (e.g., staccato, legato, phrasing, use of pedals)
— fingering and chording technique
— chord voicing
— comping technique: chords, rhythms, and patterns played to accompany an improvised solo or melody (e.g., ii-V-I)
— keyboard instrumentation: keyboard alone or with bass and/or guitar




Content — Elaborations

— blend and balance: the use of relative volume and tonal techniques to highlight certain instruments or create a homogeneous timbre
(e.g., accompaniment versus solo technique)
- Drums:
— stick, mallet, beater, and brush technique
— hand-drumming technique
— pitched percussion technique
— articulation
—fills, shots, tone quality, intonation
- orchestral strings:
— left-hand technique (e.g., vibrato, double-stopping, triple-stopping, shifting)
— finger pattern profiles
— bowing technique (e.g., detaché, martelé, spiccato)
— pizzicato
— intonation
— tone quality
— harmonics

« repertoire:
- Intermediate warm up and technique builders
- Intermediate Ensemble warm-ups
- Advanced performance warmups and technique builders
- Chop builders
- Cadences
- Pep Rally charts
- Individual solos

« marching technique:

Appropriate carrying techniques

Intermediate techniques including crab stepping
Advanced movement including Plie, Chasse, tondo, etc.
- Stick movement for visual impact

- creative processes: the means by which an artistic work (in dance, drama, music, or visual arts) is made; includes multiple processes,
such as exploration, selection, combination, refinement, reflection, and connection

- history: the influences across time of social, cultural, historical, political, and personal contexts on musical works; includes the influences
of historical and contemporary societies on musical works

- cultural appropriation: use of a cultural motif, theme, “voice,” image, knowledge, story, song, or drama, shared without permission
or without appropriate context or in a way that may misrepresent the real experience of the people from whose culture it is drawn




Content — Elaborations

Recommended Instructional Components:

Direct Instruction

Online inquiry and learning

Assessment as learning

Demonstrations and modelling

Peer-peer mentorship and instruction

Experiential Learning

Ensemble Instruction

Sectional Instruction

1-1 Instruction

Reflective Writing

Indigenous Drumming with accompanying contextual and historical information

Historical Survey of Percussive Arts from a variety of cultures including specifically African, Asian and Canadian Indigenous cultures.
Inquiry Project into the decolonization of music from colonial military traditions

Collaborative projects with members of kwikweAam First Nation to build community relationships and provide opportunities for sharing of
cultural knowledge

Recommended Assessment Components (Ensure alignment with the Principles of Quality Assessment):

Assessment of Learning

Theory quizzes and worksheets

Performance testing

Attitude and Attendance

Triangulation of Observation (rehearsal), Product (performances and Conversation (student conferencing)


https://curriculum.gov.bc.ca/assessment-info

Assessment for learning
e practice sheets
e rhythmic theory worksheets
e individualized reading and inquiry
e routine warm up and chop building exercises

Assessment as Learning
o Using recorded rehearsal footage or mirrors
e Peer and self-assessment
o Participation at provincially and nationally adjudicated festivals

Learning Resources:

Microsoft Teams
Canadian Drumline Association
The Blue Book by David Ratliff, James Campbell, Rob Parks (for solo work)

YouTube

o Vic Firth Marching “Learn the Music”

o EMC Productions

o CDA

o Indigenous Drumming information from Peel Art Gallery and Archives (Ontario)
e Technique Manuals by Bill Bachman

o Cassidy Byers Drumline repertoire

e “Marching Percussion 101” and other marching percussion manuals
o “Here Comes the Band” — Historical survey of marching arts in the Haida Gwaii and BC Northern Coast region:

Additional Information:


http://snarescience.com/
https://www.youtube.com/watch?v=BAcm98kxHpI
https://ojs.library.ubc.ca/index.php/bcstudies/article/view/669/714
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Drumline 10 &
Drumline 12

Curriculum Proposals

Presented to SD43 Board of Trustees

Updates Since Drumline 11
Course Approval

Fully course enrollment with div instrumentation
(battery, front ensemble, singers, sound crew)

New “Jr. Drumline” club run by St. Drumline
members

Cross-Curricular activities (costume design- textiles,
story telling, physical activity and wellness) and
integration with athletics program (sports games
tournaments, Unified Sports).

Pro-D Session for in and out of district teachers
Sharing Indigenous content on California trip

Obs ion of wotld class drumline rehearsal in
California
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What is coming

up:
7 &o

n ]
Collaboration with local PMSS to host B.C. Regionals
Community and Indigenous competition on April 12 (you
groups and artists (Parades, are all invited!)

events)

Competing at B.C. Provincial Forthcoming Middle School

Championships at John Oliver Drumlines with drums secured

Secondary on May 3" (invites (Montgomery, Scott Creek MS)
all around) with interest pouring in across

our high schools

Curricula Specitics




Major differences between curricula

Drumline 10

Reduced Rudiments

No Marching
. - Focus on Strokes (Up, Down,
= Sty e and Full) and single and double
- Focus on posture and rudiments
techniques to build strength and

- More focus on pulse and
body awareness

rhythm reading

Indoor Marching Drumline 12

Advanced Marching
- Only after intermediate
marching skills are developed

- More coordination is required
that must be built over 3 years.

Advanced Rudiments

- Further exploration of hybrid
and non-traditional rudiments

-Refinement of skills after pulse
and rhythm has been solidified.

Rationale for New
Curricula

a scaffolded learning path for students
op their skills over a number of years.

for students to study in more skill
specific groups as they develop

Drumline 10 allows for other teachers to begin
learning and w ith students at a more
entry level s

Allows students who have mastered Drumline
11 content to push themselves to higher levels
of skill and competency. Mote opportunity for
mentorship of younger members as well.
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Short Term Goals:

- Estab ng a more logical
flow to PMSS drumline
courses. And allowing for
more sections to develop Medium Term Goals:
within PMSS - Building a culture of
drumline within the SD43
district by developing
programs at High Schools
and Feeder Schools Long Term Goals:
- SD43 is a leader in
an Drumline, helping
alize music education
Covid world.

FINAL THOUGHTS
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SCHOOL

0 ). Board/Authority Authorized
Course:

Leirmng for a Llfetlme

School District/Independent School Authority Name: School District/Independent School Authority Number (e.g., SD43, Authority
Coquitlam School District #432):
SD43
Developed by: Date Developed:
Greg Sutherland and Tara Olchowy Jan, 2024
School Name: Principal’s Name:
Centennial Secondary Anthony Ciolfitto
Superintendent Approval Date (for School Districts only): Superintendent Signature (for School Districts only):
Board/Authority Approval Date: Board/Authority Chair Signature:
Course Name: Grade Level of Course and Course Code (To Be Added by Learning Services):
Foundations in Teacher Education 12
Number of Course Credits: Number of Hours of Instruction:
4 120

Board/Authority Prerequisite(s):

Special Training, Facilities or Equipment Required: Teachers should have an understanding of teacher education or experience supporting teacher candidates.
No special facilities or training required.



Course Synopsis:

Foundations in Teacher Education 12 is an introduction to careers within the field of education with an emphasis on classroom teaching in the K-12
system. Students examine teaching philosophies, strategies, classroom management techniques and issues surrounding students, schools and the
community. Foundations in Teacher Education 12 is a course option for students who have a desire to strengthen their self-reflexive, metacognitive,
inter and intrapersonal, and leadership skills. Through the context of teacher education, this course will provide an environment that enables students
to foster these skills.

e Goals and Rationale:

Many students are interested in a variety of careers in education but have not yet examined the classroom and school community from an educator’s perspective.
Foundations in Teacher Education 12 will introduce students to the complexities of teaching and the school environment. It provides opportunities for students to
explore the field of education before entering a post-secondary trajectory into the multifaceted field of education. The course provides students opportunities to
develop reflective capacities on pedagogy, introduces students to a variety of teaching strategies, and furnishes students with chances to reflect on their own
learning styles. The course also supports students in developing coherent views on the role of education in society, its oppressive history, and the possibilities for
educational change moving forward. They can then apply this knowledge to enhance learning in other coursework.

e Aboriginal Worldviews and Perspectives:

Murray Sinclair, chairperson of the Truth and Reconciliation Commission (TRC), famously stated that “Education got us into this mess and education will get us
out of it.” In saying this, Sinclair articulates the critical importance that education must play in both the requisite truth-telling that must proceed reconciliation, and
the healing required for the reconciliation itself. This course provides students with a history of how colonialism has been undertaken in schools, the critical
reflective capacities to recognize its continued legacy, and strategies for engaging in anti-colonial educational practices. The course is structured around several
Indigenous learning frameworks, including the FNESC First Peoples Principles of learning, the Sk’ad’a principles (Davidson & Davidson, 2018), and the Guiding
Inuit Quajimajatugangit Principles, but also aims to provide students with a direct understanding of these principles to help shape their educational philosophy.
This work would support the TRC call to action #63, which includes the recommendations that “i. Sharing information and best practices on teaching curriculum
related to residential schools and Aboriginal history. ii. Building student capacity for intercultural understanding, empathy, and mutual respect. iii. Identifying
teacher-training needs relating to the above.”

Guiding Questions:

eHow are First Peoples Principles of Learning embedded across the course?
e How will you authentically include voice?
o How will the course start locally?



COURSE NAME: Foundations in Teacher Education GRADE: 12

BIG IDEAS
Reflecting on strengths, Learning about teaching Education has an Indigenous models of Engaging in teaching
stretches, biases and supports student learning, historical and continued education foreground requires creating
passions helps us to self-advocacy, self- role in colonialism and ethicality, sustainability, meaningful relationships
identify the steps needed reflexivity, and ownership the oppression of self-discovery, and and respectful
to achieve a career in of learning. marginalized groups. service to one’s connections.
education. community

LEARNING STANDARDS

Curricular Competencies Content

Students are expected to do the following: Students are expected to know the following:
» Explore Educational Philosophies » Philosophical Foundations of Education:
» Enact Classroom Practices » Colonialism in Schools
» Examine Inclusive Education » Oppression in education
» Engage in Self-Reflection » Teaching Strategies
» Implement Instructional Practice » Lesson Planning
» Careers in education
» Support roles in education
» Career paths in education




Big Ideas — Elaborations

Reflecting on strengths, stretches, and passions helps us to identify the steps needed to achieve a career in education — In learning about themselves, their learning
preferences, their aptitudes and their passions, students can learn about available career paths.

Learning about teaching supports student learning, self-advocacy, self-reflexivity, and ownership of learning — As students learn about teaching and learning, they
learn about their own learning processes, gain insight into the value of learning processes, and the complexity of teaching and assessment.

Education has an historical and continued role in colonialism and the oppression of marginalized groups — Through learning about how colonialism has historically
and presently been carried out through education, students can understand the value of ant-colonial practices.

Indigenous models of education foreground ethicality, sustainability, self-discovery, and service to one’s community — Through learning about Indigenous models of
education, students can recognize, discuss, and design appropriate anti-colonial and Indigenized learning practices.

Engaging in teaching requires creating meaningful relationships and respectful connections — Learning about and engaging in teaching and learning requires
relationships, empathy, communication, ethicality, and respect.

Curricular Competencies — Elaborations

Explore Educational Philosophies

e Explore the relationship between cultural values and educational models.
e Analyze the implications, significance, and contributions of various educational theorists.
e Relate diverse theories to students’ own beliefs and experiences.
e Compare contemporary pedagogy to historical practices and policies.
Enact Classroom Practices
Identify appropriate teaching strategies and tactics
Examine various theories of classroom management
Reflect on the effectiveness of various lessons.
Incorporate various strategies into lesson planning
Modify strategies to meet the needs of specific students.
Identify situations in classrooms that hinder learning
Analyze the effectiveness of various classroom management strategies
Identify factors of an effective lesson
Reflect upon the components of implemented lessons
Practice a variety of teaching strategies
Practice a variety of classroom management strategies
Modify lessons that did not work as well as expected
Suggest and implement a variety of strategies to evaluate student performance.
Examine Inclusive Education
e Examine difficulties and issues that students face within the educational setting
e Relate diverse needs to specific teaching strategies
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