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Michael Thomas, Board Chair, acknowledged the upcoming National Day for 
Truth & Reconciliation on September 30, 2025.  This day commemorates and 
honours those who were lost, the survivors, families and communities who 
continue to grieve as a result of the residential school system in Canada. 
 
 

TRUTH AND 
RECONCILIATION DAY 

 
 

ACCEPTANCE OF 
AGENDA 

The Chair asked if there were any additions or deletions to the agenda.  
 
 
PALMER ISAAK/POLLOCK moved acceptance of the agenda. 
 
Question was called.   MOTION CARRIED UNANIMOUSLY 
 
 

a)  Acceptance of  
      Agenda 

 
Representatives in attendance from the Coquitlam Teachers’ Association 
(CTA), Coquitlam Principals and Vice-Principals’ Association (CPVPA), and 
District Parent Advisory Council (DPAC), introduced themselves. 
 

INTRODUCTIONS  
a) Partner Groups 
 
 

The District Leadership Team (DLT) members in attendance introduced 
themselves. 
 
 

b) DLT 
 

 
 

DELEGATIONS/ 
PRESENTATIONS 

Michael Thomas, Board Chair, acknowledged World Teacher’s Day on October 
5, 2025, with a proclamation.  This special day is celebrated in Canada and 
more than 100 countries around the world to recognize all teachers for their 
outstanding work to teach and inspire students.  Chair Thomas presented a 
certificate to Diether Malakoff, 1st Vice President, Coquitlam Teachers’ 
Association (CTA). 
 
Mr. Malakoff commented that this year’s theme for World Teacher’s Day is 
“Recasting teaching as a collaborative profession". Mr. Malakoff spoke on the 
importance of teachers, especially as this is a bargaining year, and the 
instrumental nature of teachers to communities.   
 
 

a)  World Teachers’ Day 
Proclamation  

Michael Thomas, Board Chair introduced Milian Arishenkoff, Senior Vice-
President, Development and Justin Cheung, Vice President, Development & 
Planning, from Wesbild to publicly thank them for the generous land transfer 
that provides a 6-acre, serviced school site to the district.  

b)  Wesbild Presentation 
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Michael Thomas, Board Chair, announced that the Ioco School will reopen as a 
childcare facility, following the completion of renovations and upgrades. 
 
Trustee questions and comments regarding how the history of the site will be 
honoured while being used for childcare, and excitement to restore the 
building were responded to. 
 
 

c)  New Childcare Spaces 

 EDUCATION 
There were no education matters to report. 
 
 

 

The Chair asked if there were any amendments to the consent agenda, which 
included the following items: 
a) Approval of June 17, 2025 Regular Board Meeting Minutes 
b) Trustee Calendar Planning Report for Information  
c) Trustee Reports for Information  
d) Administrative Procedures Review Update  

 
POLLOCK/PALMER ISAAK moved approval of the consent agenda. 
 
Question was called.   MOTION CARRIED UNANIMOUSLY 
 
A copy of the Trustee Reports is attached to the official minutes. 
 
 

APPROVAL OF CONSENT 
AGENDA 
 
 
 
 
 

 RESPONSE TO PREVIOUS 
DELEGATIONS 

There were no responses to previous delegations. 
 
 

 

 DISTRICT STAFF REPORTS 
 a)  Superintendent 

Report 
Nadine Tambellini, Superintendent, provided a general update regarding 
current events impacting the school district.   
 
A trustee expressed appreciation to Superintendent Tambellini with regard to 
the August Welcome Back meetings for administrators.  
 
 

i) Superintendent’s 
Update 

Michael McGlenen, Principal, Continuing Education, thanked the Boad of 
Education for their ongoing support of continuing education programs and 
introduce Summer Learning Prinicpal, Kim Cuellar.  
 

ii) Summer Learning 
Report 
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Kim Cuellar, Principal, Summer Learning, provided a report on the Summer 
Learning program.   
 
Trustee questions and comments regarding the inclusivity of the summer 
learning program, education assistant staffing, updating the programs based 
on teacher feedback, popularity of programs, and the work of teachers with 
student’s IEP’s were responded to.  
 
A copy of the Summer Learning Report presentation is attached to the official 
minutes. 
 
 
Geoffrey Johnston, Principal, International Education spoke regarding the 
international education program enrolment and program activities.  
 
Heidi Upton, Principal, International Education Summer Learning, and provided 
a report on International Education Summer Learning.  
 
Trustee questions regarding the diversity of students’ home countries, 
appreciation for the programs, the success of the August orientation, the 
increase in European students in the program, success of marketing materials 
and the rate of return of cultural program students to credit programs, were 
responded to.  
 
A copy of the International Education Summer Learning Report presentation 
is attached to the official minutes. 
 
 

iii) International 
Education Summer 
Learning Report 

Assistant Superintendent Jeremy Clarke and Glen Conley, District Principal, 
provided the Board of Education with a presentation on the Framework for 
Enhancing Student Learning Report, and Action Plans for Learning. 
 
Trustee questions and comments regarding literacy vs. numeracy as a chosen 
Action Plan for learning goal, the results of the grade 8 MDI question regarding 
trusted adults, how schools select their APL goal, if literacy screening has led to 
literacy being selected as goal more frequently and if COVID learning loss 
impacts APLs, were responded to.  
 
 
MANHAS/BRODIE moved that the Board of Education approve the 
Framework for Enhancing Student Learning Report. 
 
Question was called.   MOTION CARRIED UNANIMOUSLY 
 

iv) Framework for 
Enhancing Student 
Learning and Action 
Plans for Learning 
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POLLOCK/DENISON moved that the Board of Education approve the School 
Action Plans for Learning. 
 
Question was called.   MOTION CARRIED UNANIMOUSLY 
 
 
A copy of the Framework for Enhancing Student Learning and Action Plans 
for Learning memo and documents are attached to the official minutes. 
 
 
 UNFINISHED BUSINESS 
There was no unfinished business. 
 
 

 

At 8:26 p.m. the Chair opened the floor to questions. 
 
There were no questions from Trustees.  
 
There were no questions from the gallery.  
 
 

QUESTION PERIOD 
 
a) Trustees 
 
b) Gallery  
 

 NEW BUSINESS 
Patricia Bigonzi, Assistant Secretary-Treasurer, provided an overview of the 
Audited Financial Statements which are filed with the Ministry of Education 
annually, by September 30.  
 
 
WOODS/PALMER ISAAK moved that the Board of Education approve the 
Audited Financial Statements for the year ended June 30, 2025, for filing with 
the Ministry of Education by September 30, 2025. 
 
Trustee questions and comments regarding the clean audit, Feeding Futures 
vs. Student and Family Affordability Fund monies, disappointment that the 
ministry has ceased SFAF funds, the increase over budget of investment 
income and appreciation for the infographics in the Financial Statement 
Discussion and Analysis document, were responded to.  
 
Question was called.   MOTION CARRIED UNANIMOUSLY 

a) Financial Statements 
Discussion & Analysis 
and Audited Financial 
Statements 2024-2025 

 NOTICES OF MOTION 
There were no Notices of Motion for discussion.  
 

 

 ITEMS OF TRUSTEE 
BUSINESS 



SD43 Board of Education Minutes of Public Board Meeting held September 23, 2025 
 

6 

There were no Items of Trustee Business for discussion.  
 
 

 

At 8:44 p.m. the Chair opened the floor to questions. 
 
There were no questions from Trustees.  
 
There were no questions from the gallery.  

QUESTION PERIOD 
 
a)  Trustees 
 
b)  Gallery  
 
 

POLLOCK/PALMER ISAAK moved to adjourn the meeting at 8:44 p.m. 
 
Question was called.   MOTION CARRIED UNANIMOUSLY 
 
 

ADJOURNMENT 

 
 
 
“Original Signed by”     “Original Signed by” 
__________________________   _________________________ 
Chair        Secretary-Treasurer 
 
 





























































































































Two or More Adults that Care measure has been a focus for the district since 2021 because the data had been lower than the 
provincial average. 

All Resident Students 

Data from the Student Learning Survey show the positive responses now match the provincial rate (61%).  This is a steady 
improvement over the last three years. (57%, 2021/2022; 58%, 2022/2023 to 61% in the recent year).   

The data showing improvement is also seen in the Middle Years Development Instrument where positive responses are now 
higher than other districts.  (See Figures 4, 5 and 6).  

Indigenous Students Living On Reserve 

The data is masked due to the small size of the population. 

Indigenous Students Living Off Reserve 
The pre-populated report has masked the data for this population.  However, the data provided by the Ministry Analytics and 
Outreach Team does provide data that was analyzed by the Student Achievement Advisory Committee.  There has been notable 
improvement with the student positive responses steady climbing over the last three years.  The positive responses are now 
higher than their provincial responses. (60%, 2021/2022; 62%, 2022/2023 to 65% in the recent year). 

Students with Disabilities or Diverse Abilities 

There is notable improvement in with improvements that mirror the Indigenous Students Living Off Reserve population.  The 
positive responses are now higher than the provincial rate. (60%, 2021/2022; 63%, 2022/2023 to 65% in the recent year). 

 

Children and Youth in Care 

There is remarkable data for 2023/2024 with 87% of students providing positive responses.  This data is significantly higher than 
other populations within the district and their provincial counterparts. 

 

 
Figure 4 MDI responses 2021-2022 
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Figure 5 MDI Responses 2022-2023 

 
Figure 6 MDI Responses 2023-2024
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Indigenous students living off reserve have shown a positive increase in their sense of belonging, with a 3% improvement 
from the previous year. However, their overall sense of belonging still trails behind that of the general student population. 
This highlights an opportunity for growth through the implementation of culturally responsive practices, mentorship 
programs, and stronger community engagement. These strategies can help bridge the gap and ensure Indigenous students 
feel more welcomed and supported in their school environments. 

While overall student safety ratings are strong, with 80% reporting feeling safe, 30% of Grade 11 students did not respond 
positively to the same sentiment on the Youth Development Instrument. The district will engage in the YDI in 2025-2026 to 
check this data again, and then identify possible strategies to support students.   Additionally, the disparity in belonging 
across different student groups points to the importance of inclusive practices. Engaging students directly through focus 
groups and surveys can help co-create strategies that foster a stronger sense of belonging for all, especially 
underrepresented groups.   

In regards to Measure 3.2 (Two or More Adults that Care), the district responded to the lower than expected data in 2021 
by aligning the school plan that included a Human and Social Development focus.  The result over the last four years have 
shown a positive increase in all measures.  School staff have responded by being intentional in developing positive 
connections between students and staff.  Qualitative data gathered by schools indicated a discrepancy between how 
teachers and students perceived the adult connections.  Schools have made a concerted effort to build the connection with 
students and defining what caring adult means. An examination of MDI data showed a high number of Grade 8 students 
indicating they had no important adults.  As described in Section B, Superintendent Tambellini has been talking to Grade 8 
students as she has been visited middle schools to learn more about their perception.  The students are reporting to her 
that they do have adults they can go to if needed, but the wording of “caring” or “important” seems to confuse the students 
when completing the survey. The Student Leadership Council also provided additional wording or phrases that might help 
students understand the intent of the question.   

 
Positive Responses to Two or More Adults that Care 

Grade Indigenous Non- Indigenous 

4 79% 68% 

7 60% 56% 

10 52% 58% 

12 81% 70% 

 

The How We Are Doing? report was referenced in our detailed examination of results for “2 or More Adults  that Care.”  
In Grade 4, Indigenous students report significantly higher positive responses (79%) than Non-Indigenous students (68%), 
suggesting strong early connections with adults in school. This trend reappears in Grade 12, where 81% of Indigenous 
students feel supported, compared to 70% of their Non-Indigenous peers. These results indicate that Indigenous students 
may experience stronger adult-student relationships at the beginning and end of their K–12 journey. 

However, a notable dip occurs in Grade 10, where only 52% of Indigenous students report feeling supported by two or more 
adults, compared to 58% of Non-Indigenous students. This drop suggests a potential vulnerability during the middle-to-senior 
transition years. Targeted support during this period—such as mentorship programs, culturally relevant engagement, and 
consistent adult presence—could help bridge this gap and ensure more consistent support throughout students' educational 
experiences. 
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Positive Responses to Two or More Adults that Care 

Grade 

Students with 
Disabilities or Diverse 

Abilities 

Students without 
Disabilities or Diverse 

Abilities 

4 67% 69% 

7 62% 55% 

10 65% 56% 

12 75% 69% 

Across all grades, students with disabilities or diverse abilities consistently report higher positive responses than their peers 
without disabilities. For example, in Grade 7, 62% of students with disabilities reported positively, compared to only 55% of 
students without disabilities. This trend continues through Grade 12, where 75% of students with disabilities felt supported by 
multiple adults, compared to 69% of their peers. This suggests that support systems for students with disabilities may be more 
visible or accessible, possibly due to targeted programs or individualized support plans. 
The Children and Youth in Care (CYIC) population showed remarkable growth in this measure.  Due to the small population 
size, this cohort has traditionally not been reported on in the Framework for Enhancing Student Learning.  This year, the results 
(87% positive responses) are very encouraging.  The improvement in data may be the result of two factors:  Improved data that 
increased awareness of CYIC students at the school level and the alignment of school plans to include a Human and Social 
Development focus. 
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Career Development 

Educational Outcome 4: Graduation 
Measure 4.1: Achieved Dogwood within 5 Years  
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All Resident Students (5 Year Completion Rate) 
• The 5-year graduation rate for all resident students is above the provincial average. In 2023-2024, 2220 of 2638 (92%) 

eligible Grade 12 students graduated in Coquitlam. This is higher than the provincial average of 87%.  
• The three-year trend average is 93%. 
• The 6-year completion rate for resident students is 96% compared to the provincial rate of 91%. 

Indigenous Students Living On Reserve (5 Year Completion Rate) 

• No data to report on due to the small size of the population.  
 
Indigenous Students Living Off Reserve (5 Year Completion Rate) 
The pre-populated report has masked the data for this population.  However, the data provided by the Ministry Analytics 
and Outreach Team does provide data that was analyzed by the Student Achievement Advisory Committee. 

• 73% of this population graduated within five years. This is higher than the provincial average of 69%. The three-year 
trend has an average of 72% completion rate. 

• When compared to the All Students graduation rate (92%), the Indigenous Students Living Off Reserve population 
graduation rate is lower at 73% but the gap appears to be closing. Attendance may be a factor in the graduation rates 
of the Indigenous students. The 6-year completion rate is 80%, compared to the province (78%). 

Disabilities or Diverse Abilities (5 Year Completion Rate) 
• 490 of 655 students (83%) in this population graduated in 2023-2024. This rate is similar to the previous year (82%).  

The three-year average is 82% completion rate. 
• When compared to the All-Students population graduation rate (93%), the Students with Disabilities or Diverse Abilities 

population graduation rate is lower at 83% but the gap appears to be closing.  
• The 6-year completion rate is 87%, compared to the province (78%). 

Children and Youth in Care (5 Year Completion Rate) 

• The number of students graduating is too small to report on due to population size being smaller than ten.  We see 
improvement in the 6 year completion rate, which is similar to the provincial rate. 
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Completion rates remain higher than the provincial counterparts for all populations. Data for the Indigenous Students Living 
On Reserve is masked due to the small populations.  The Student Achievement Advisory Committee analyzed the data on 
February 10, 2025. 

The overall graduation rate for resident students is 92%, showing a gradual increase over time. Indigenous students have a 
graduation rate of 73%, which is an improvement from previous years and higher than the provincial rate. Students with 
disabilities or diverse abilities have a graduation rate of 81%, significantly higher than the provincial rate of 68%. Several 
factors have influenced these trends, including the impact of learning from home during the COVID-19 recovery period 
(2019-2020), changes in the curriculum in 2016, and the removal of certain provincial assessments in 2014.  

The redesigned curriculum has likely made learning more engaging and relevant, helping students stay motivated. Targeted 
programs and support services for Indigenous students, as well as enhanced support and resources for students with 
disabilities, have contributed to their higher graduation rates. Initiatives to support students during and after the COVID-19 
pandemic, such as remote learning adaptations and mental health support, have helped students continue their education. 
The elimination of certain provincial assessments may have reduced stress and barriers, allowing students to focus more on 
their coursework. These strategies, combined with a focus on individualized support and early intervention, have likely 
contributed to the positive trends in graduation rates. 

The district has implemented a comprehensive and culturally responsive strategy to support Indigenous student success, 
leading to improved graduation rates. Key initiatives include the establishment of the Indigenous Education Council, the 
implementation of Indigenous Support Blocks in all secondary schools, and the development of the Indigenous Student 
Learning Profile (SLP). These efforts are designed to provide personalized academic and emotional support, foster a sense of 
belonging, and ensure that Indigenous students have access to culturally relevant learning experiences. Programs like the 
Indigenous Youth Summit and the Middle Years Indigenous Student Leadership group empower students by amplifying their 
voices and promoting leadership. 

Additionally, the district has strengthened pathways to post-secondary education and careers through initiatives like the 
Indigenous Trade Sampler and BCIT Indigenous Youth Day. These programs, along with increased collaboration with the 
kʷikʷəƛ̓əm Nation and community partners, have contributed to a rise in post-secondary transitions. The district’s use of 
student feedback, data-informed planning, and annual reviews of school action plans ensures that supports remain effective 
and responsive. As a result, graduation rates for Indigenous students have steadily increased, with 73% graduating in 2023–
2024, up from 71% the previous year, and more students reporting a stronger sense of safety and connection at school. 
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Educational Outcome 5: Life and Career Core Competencies 
Measure 5.1: Post-Secondary Transitions 
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The data provided for this report only shows British Columbia post-secondary institutions at this time. Many of graduates 
of the school district attend universities outside of British Columbia, either across Canada, in the United States, or around 
the world. This is not reflected in the data for this report. 
 

All Resident Students  

• Immediate Transition to Post-Secondary 
• The most recent data available at the time of this report, 2022-2023, shows that 61% of Dogwood graduates 

transferred immediately to post-secondary institutions.  This is higher than the provincial rate of 52% 
• The three year trend shows an average transfer rate of 62%. 

• Within 3 Years Transition to Post-Secondary  

• The transferring within 3 year rate is 61% 
 

Indigenous Students Living On Reserve  

• Immediate Transition to Post-Secondary 
• There is no data available for this population. 

• Within 3 Years Transition to Post-Secondary  

• There is no data available for this population. 
 

Indigenous Students Living Off Reserve 

• Immediate Transition to Post-Secondary 

• Data shows 45% of Indigenous students transferred to post-secondary immediately after graduation.  This rate is 
higher than the provincial rate of 35%. 

• Parents and guardians of Indigenous students were asked on the Equity Scan if they felt school was preparing their 
children for their future after Grade 12.   

• 91 of 159 (57%) parents and guardians agreed or strongly agreed with the statement.   
• 51 (32%) of the parents neither agreed nor disagreed.  
• 17 parents (10%) disagreed with the statement. 

• Within 3 Years Transition to Post-Secondary 

• 45% of Indigenous students transferred within three years of graduation.   This is a decrease from the 
previous year (58%).  This number is higher than the provincial average but lower than the All Resident 
population.    The provincial average also showed a similar drop. 

 

Students with Disabilities or Diverse Abilities   

• Immediate Transition to Post-Secondary 

• In the recent data from 2022-2023, 56% of students transferred to a post-secondary institution within one year of 
graduation.  This is higher than the provincial transfer rate (35%).   
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• The one-year transition rate (56%) is close to the All Resident Student rate (61%), and higher than the Indigenous 
Student Living Off Reserve rate (45%) 

• Within 3 Years Transition to Post-Secondary 

• 56% of students transferred within 3 years.  This is a decrease from the previous year (65%).  This decrease 
is also mirrored in the provincial rate. 

 

Children and Youth in Care   

• Immediate Transition to Post-Secondary 
• There is no data available for this population. 

• Within 3 Years Transition to Post-Secondary  

• There is no data available for this population. 
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The report focuses on post-secondary transfer rates for various student groups within British Columbia, noting that 
many graduates attend universities outside the province, which is not reflected in the data. For all students, the most 
recent data from 2022-2023  shows that 61% of Dogwood graduates transferred immediately to post-secondary 
institutions, higher than the provincial rate of 52%. The three-year trend indicates an average transfer rate of 62%. 
Indigenous students living off reserve had a transfer rate of 48%, surpassing the provincial rate of 35%. Additionally, 
57% of parents and guardians of Indigenous students felt that schools were preparing their children well for life after 
Grade 12. 

Students with disabilities or diverse abilities had a one-year transition rate of 57%, which is higher than the provincial 
rate of 35% and close to the rate for all resident students. There is no data available for Indigenous students living on 
reserve or for children and youth in care due to the small number of students in these groups. Overall, the report 
highlights higher post-secondary transfer rates for Dogwood graduates compared to provincial averages, with notable 
differences among specific student populations. 

Transfer to post-secondary data only reports on institutions within British Columbia.  The data does not report on 
students who attend elite universities outside of British Columbia. 

Data for Indigenous students from both Ministry sources and the Equity Scan is promising.  One possible factor for the 
strong results is the District Train in Trades program led by a District Vice-Principal.  There is a focus on supporting 
Indigenous students through the Indigenous Peoples in Trades Training Program which helps SD43 students interested in 
pursuing a Career, Education or Training in Trades.  

School District No. 43 and the Career and Trades Programs provide equal access and opportunity for Indigenous students 
interested in trades.  There are several programs and resources available for those interested in exploring or entering trades. 
In partnership with Skilled Trades BC, ACCESS Futures, SkilledTradesBC, WORK BC, and other agencies, the district can support 
students with: 

• Tuition-free Trades Training Programs  
• Financial support for equipment and other supplies   
• Transportation and Housing Allowances  
• Access to child care  
• Mentorship Programs  
• Free tutoring and learning support  
• Free upgrading programs  

The Indigenous Education Department supported a Trade Sampler event to introduce Indigenous students to possible 
trades.  Kory Wilson and Tami Pierce from the British Columbia Institute of Technology (BCIT), were the facilitators for the 
Indigenous Youth Summit in November 2022. One of the outcomes was a working relationship between SD43 and BCIT.  BCIT 
offered an Indigenous Focus Day to Indigenous students of SD43.  This was a day for sixty students to learn about all the 
different programs and options available at BCIT.  Currently the District Principal of Indigenous Education and District Vice-
Principal of Career and Trades are examining how many students who attended these events signed up for Careers Programs. 
In addition, Indigenous youth attended post-secondary exploration days at Simon Fraser University, University of British 
Columbia and Kwantlen Polytechnic University.  

The Indigenous Support blocks at each secondary school is intended to support Indigenous students in their graduation 
rates.  This structure is now in place at all secondary schools.  It is hoped that this structure will improve completion 
rates so it closes the gap with non-Indigenous students. 

District Principals examined the transfer to Post Secondary Within Three Years data and noted the decrease among all 
populations.  These decreases were also mirrored in the provincial rates.  The decrease appears to have affected the 
entire province.  Two theories have emerged in discussion: Affordability and the impact of Covid-19 pandemic.  This 
data will continue to be monitored with interest.  
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Coquitlam School District 
SD#43 

Enhancing Student Learning 
Report September 2025 
Part 2a: Respond to Results 
In Review of Year 5 of Directions 2025 

 

SD43 Indigenous Grade 12 canoe journey in Delta. May 2025 
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kʷikʷəƛ̓əm Nation (KFN) 

• The district is working with the kʷikʷəƛ̓əm Nation on the establishment of the Indigenous Education Council. The terms of reference are in 
draft form. Invitation to Metis Nation BC and Urban First Nations have been sent out. 

• Members of the Kwikwetlem Nation reached out to SD43 staff in the fall of 2024 with hopes of co-creating an outdoor environmental 
Board Authority Authorized course. The District Principal of Indigenous Education, along with the Indigenous Education teachers began the 
collaboration process this year. The goal is to have this ready for 2026 school year. This collaboration inspired our school district to 
communicate with other districts that have created a similar course. 

• The KFN and Indigenous Education and Careers and Trades staff are collaborating to create a WEX credit for the Junior Guardian Program 
run by the Nation at Spring Break. The goal is to have this in place in the 2026-2027 school year. 

• The kʷikʷəƛ̓əm Nation hosted two sessions on the February 28, 2025, Professional Day for teachers to learn about the Nation history and 
lands.  The sessions were hosted on the Nation, and sixty teachers attended the session with the Chief and Council and Cultural 
Facilitators. 

• The Pacific Northwest Coast Minecraft game, designed in collaboration between the SD43 STEAM Team, Indigenous Education Department 
and the kʷikʷəƛ̓əm Nation, launched part two this year. The first version of the program was launched in 2023. An updated version will be 
released in 2025-2026 school year. 

Indigenous Families and the kʷikʷəƛ̓əm First Nation 
• The kʷikʷəƛ̓əm First Nation and School District recently signed a Local Enhancement Agreement in March 2023. The three-year agreement 

reflects the reciprocal and trusting relationship between the Nation and School District 43. 
• Indigenous families were invited to two events Harvest Moon Festival (November) and the Winter Feast (January). The Harvest Moon 

Festival was co-planned with Spirit of the Children. Families are brought together to share stories, food, and culture. The event was hosted 
by the Indigenous Education Department.  

• Qualitative data gathered from the students at the Indigenous Youth Summit, especially their experiences with racism, was used in this 
report. Student responses were also shared back with school principals at the Learning Without Boundaries session on January 9, 2025. 

 

Teaching Staff and Indigenous Learning 
• Teachers: Keynote Leona Prince welcomed all SD43 teachers on the Indigenous Focused Professional Day on April 25, 2025, at Terry Fox 

Secondary School. All secondary school staff attended the morning session. Elementary and Middle school staff attended in the afternoon. 
The theme, “Indigenous Brilliance and Student Voice” was intended to inspire educators to appreciate the students they work with. The 
Indigenous Education staff prepared a discussion guide that facilitate ongoing conversation and collaboration. 

• School Psychologists: District Principal of Indigenous Education facilitated two training session (November and December) with Dr. Melanie 
Nelson and all school psychologists on the process of providing services in a culturally relevant way to Indigenous families.  

• School Principals: Principals were offered an opportunity to virtually connect with Associate Superintendent of Indigenous Education Brad 
Baker and Assistant Superintendent Leona Prince (April 2025) to discuss supporting Indigenous learners. The first two Coffee and 
Conversation sessions will lead into the theme of Indigenous Brilliance and Indigenous Student Voice, which is the theme of the April 
Indigenous Professional Day. Sessions will continue in 2025-2026. 
• Associate Superintendent of Indigenous Education Brad Baker provided the keynote for district staff on the February 3rd Professional 

Focus Day. The theme was Building Connections Through Teaching, Learning and Sharing. 
• Learning Without Boundaries are bi-weekly meetings with the District Leadership Team and School Principals/Vice-Principals. Topics 

include the goals and objectives of Directions 2025; school planning and Reconciliation, Decolonization, Anti-Racism, Indigenous Ways 
of Knowing, and Building Reciprocal Relationships. 

• Qualitative data from the November Indigenous Youth Summit was shared with all secondary principals on January 9, 2025. These 
meetings support the vertical alignment of schools and the district plans. Horizontal alignment is supported through presentations from 
learning services, finance, facilities, and human resources. 

 
Student Voice 

• The Student Leadership Council (SLC) has been actively supporting middle and secondary learners through monthly meetings focused on 
building leadership skills. The main priorities for the middle school members planned community-based projects where they determine a 
way to uplift their local communities. The secondary general members are planning elementary leadership events at a couple of different 
elementary schools to foster a legacy of leadership in our younger learners. SLC has also organized a fundraiser for a local charity and 
hosted a student summit featuring a panel and breakout sessions where discussions of anti-racism, sustainability, and district leadership 
took place. Additionally, executive members have been enhancing their own leadership toolboxes by completing the Personify Leadership 
program, facilitated by a trained facilitator. Members of the SLC also participate on the Accessibility, Student Achievement, Student Wellness 
and Safety and Anti-Racism Advisory Committees. 

• A Middle Years Indigenous Student Leadership group was established last year. The Middle Years Indigenous Student Leadership group will 
complement the advocacy work of the current Student Leadership Council through collaboration. A Secondary Indigenous Student 
Leadership Council was established this year. 
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• Indigenous Youth Summit was identified as a promising practice by the Ministry of Education and Childcare; the district continues to host 
the bi-annual Indigenous Youth Summit. Indigenous students from the secondary schools attended the first summit of the school year on 
November 14, 2024. kʷikʷəƛ̓əm Councillor John Peters welcomed the students. Dr. Dustin Louie followed with a keynote about Indigenous 
identity and witnessing. The focus of the day was Indigenous identity as contemporary urban Indigenous youth. Dr. Louie connected student 
experience with equity and racism to be an urban Indigenous student. The students made medicine bags as part of the cultural activities. 
Staff from the Delta and Burnaby school districts attended to see how our district runs an Indigenous Youth Summit. In place of a second 
summit, the students attended the Soaring Indigenous Youth Empowerment Gathering on April 8th and 9th, 2025. 
 

Community and Parent Partnerships  
• The District Parent Advisory Council is regularly updated on important district matters at each meeting by Superintendent Nadine 

Tambellini.  
• Community partners including SHARE, Child and Youth Mental Health, Indigenous Child and Youth Mental Health, Fraser Health, Ministry of 

Children and Family Development, and presented their services to principals at a Learning Without Boundaries session on November 7, 
2024. 

• The district participates in regular Child and Family at Risk Support Table (CFAST) meetings to discuss vulnerable youth. Participating 
agencies include the Ministry of Child and Family Development and RCMP. 

• The Welcome Centre opened at the new annex at Centennial Secondary School. The Welcome Centre will host the English Language 
Learning (ELL) department, along with the Settlement Workers in Schools (SWIS) team. The centre will be able to greet families in different 
languages with the intention of engaging more directly with newly arrived families. The centre will also offer a range of workshops for 
newcomer families and provide targeted and timely support. Workshops will include: 

o Navigating SD43 systems; and preparing for the school experience 
o Living in the Tri-Cities; and community connections 

 

Reflect and Adjust 

 

 
• All Resident Students: Performance in intellectual and career development measures and positive responses to human and social 

development measures remain consistently higher than the provincial counterparts. 
• Indigenous Students Living on Reserve:  The number of students attending schools is small and, in most cases, we have not been able to 

report on their progress. However, these students are a priority for the district. Data that is viewable shows promising growth in all 
measures. 

• Indigenous Students Living Off Reserve: As reported in the How Are We Doing Report, Indigenous students have reported feeling safer and 
more connected at schools over the past five years. Indigenous students continue to graduate at higher rates than previous years and 
transfer to post-secondary institutions. 

• Students with Disabilities or Diverse Abilities: The achievement of students in this population is notable.  This population has consistently 
maintained higher performance rates than their provincial counterparts over the past five years.  In some measures, the rates are higher 
than the All-Resident population. 

• Children and Youth in Care: Much of the data for this population has been masked. These students remain a priority for our district. 
 

 

Indigenous Students Living On Reserve 
Indigenous Student Learning Profile (SLP) pilot and implementation: 

• The SLP is now implemented at all secondary schools. 
• The Learning Services department and Indigenous Education department collaborated on design of the Student Learning Profile (SLP). This 

action supports the most recent LEA. 
• All principals have been introduced to the SLP at a district meeting for school administrators. 
• Teachers supporting the Indigenous support block receive professional development on the SLP. 
 

Indigenous Trade Sampler 
• To support the transition after graduation, the Careers and Trades department hosted an Indigenous Trade Sampler for Indigenous Youth 

in partnership with Access. This was a three-day event in which students had the opportunity to learn about different trades. Sixty-four 
registered for British Columbia Institute of Technology (BCIT) Indigenous Youth Day on March 6, 2025. The students explored the different 

Page 83 of 207



post-secondary opportunities that BCIT offers. There continues to be a sharp increase in the number of Indigenous students transferring to 
post-secondary with this initiative. 

 

CHILDREN AND YOUTH IN CARE 

The Children and Youth in Care (CYIC) population is small with much of the data used in this report is masked. Children and Youth in Care (112 of 145 
students, 77%) are also represented in the “Indigenous” or “Students with Disabilities or Diverse Abilities” populations. 55 (37%) of those students 
are represented in all three categories. At the district level, the Indigenous Education department and Learning Services department provide on-going 
support to the priority learners. These supports may include youth workers or individual education plans. At the school level, students are included in 
regular school-based team meetings to monitor their well-being.  
 
Schools with concentrated populations of Children and Youth in Care (CYIC) students shared a variety of comprehensive and compassionate 
initiatives: 

1. Trauma-Informed Education: Several schools are actively engaging with the Neurosequential Model of Education by Dr. Bruce Perry, which 
focuses on supporting children who have experienced trauma.  

2. Regulation Spaces: Schools provide several specialized spaces for students to regulate their emotions and behaviors. One elementary school 
uses spaces to support CYIC: 

• Raven Room: A space to connect, take time for oneself, or work away from others. 
• The Nest: Equipped with bean bag chairs, this space is for students to go to when they are feeling angry. 
• The Beehive: Filled with toys, this space allows students to engage in play. 
• Self-Reg Room: This room follows district self-regulation protocols to help students manage their emotions. 

3. Social-Emotional Learning (SEL): Students develop emotional intelligence and resilience such as the Kimochis program for SEL instruction. 
4. Communication and Collaboration: Schools maintain group emails with foster parents, teachers, and social workers to ensure everyone is 

aware of any issues that arise for the students. This helps create a supportive network around each child. 
5. Basic Needs and Support: 

• Food Programs: Schools offer a breakfast club and include these students in daily lunch coupons. 
• School Supplies and Personal Care: Student receives a backpack with school supplies and personal care items. 
• Financial Support: Schools provide gift cards when necessary and waive fees for graduation events, student activities, and 

athletics. For secondary schools also support graduation wear (suits and dresses) when needed. 
6. Liaison and Advocacy: Schools work closely with the Ministry of Children and Family Development (MCFD), group home staff, youth 

workers, and other relevant parties to ensure comprehensive support. This includes transportation, food, and regular check-ins on their 
living conditions. 

7. Special Programs and Connections: 
• Connections Program: This program has been a huge benefit to students, helping them find supportive connections, achieve 

success, and complete classes. 
• Musical Theatre Program: One student has a strong connection to this program, which helps keep him engaged in school and 

positively connected to his teacher. 
• Counsellor Check-Ins: Regular check-ins with counsellors help maintain positive connections and provide ongoing support. 
• Wrap Around Support: Multiple supports, including Speech-Language Pathologists (SLP) and student-level resources, have also 

been beneficial. 
 
Through these efforts, the district strives to create a nurturing and supportive environment for Children and Youth in Care (CYIC), addressing their 
academic, emotional, and practical needs. The 2023/2024 Student Learning Survey shows CYIC positive responses (87%) to 2 or more caring adults 
surpassing all other populations. 

Students with Disabilities or Diverse Abilities 

• Students with Disabilities or Diverse Abilities performance data have been consistently higher than the provincial counterpart rates.  
• Gifted students can attend one of two elementary District Challenge Centres (Birchland Elementary and Mundy Road Elementary). Gifted 

programs are also offered at three middle schools (Citadel, Hillcrest and Kwayhquitlum Middle Schools) known as Middle Age Cluster Class 
(MACC). The Academy of Learning for Outstanding, Notable Students (TALONS) is offered for secondary students at Gleneagle Secondary 
School. 
 

How does the district support students who struggle with literacy in the early years?  

Schools complete a Classroom Based Assessment for every learner. Levels of tiered support are established based on the assessments.  

• Tier 1: Classroom based assessment for all elementary and middle school students using the District Assessment of Reading Team (DART) or 
Early Primary Reading Assessment (EPRA). The data informs the teacher of instructional needs of students.  

Page 84 of 207



• Tier 2: Students require some assistance. Support may be given by teachers within the classroom by adapting strategies and materials and 
may require additional support from another teacher. Predictive Assessment of Reading (PAR) or Fountas & Pinnell assessments are 
completed to gather additional data to support the learner and the teachers. 

• Tier 3: The District Learning Centres now rotate among priority schools. In the past, students traveled to one of two District Learning 
Centres. This year, the district made the learning centres mobile. This provides intensive, immediate service to students requiring direct 
service. This also reduces travel time for families. 

The District Learning Services Department provides ongoing support for teachers with regular workshops. This capacity building included the 
redesign of the Learning Services internal SharePoint site. This work involved the Information Technology department and Learning Services staff. 

The District Leadership Team continues to fund a Learning Services Department Head at each school. The Department Heads support district-wide 
practices and programming at their schools. This intensive work to support Students with Disabilities or Diverse Abilities is reflected in consistently 
higher provincial assessment results. The Department Head also communicates district-supported practices and systemic language at their school site. 

 

 
• An increase was noted in Grade 4, 7 and 10 Indigenous students’ positive responses to “Do you like school?” in the Student Learning Survey 

and data from the How Are We Doing? report.  
• Grade 4, 7 and 12 Indigenous student responses to “2 or More Adults” on the Student Learning Survey were stronger than non-Indigenous 

student responses. 
• Terry Fox Secondary and Centennial Secondary piloted the Indigenous Support Blocks in previous years. There was an increase in graduation 

rates for Indigenous students at both schools. In 2023-2024, 88 of 132 (73%) of Indigenous students graduated compared to 71% in the 
previous year. 

• Higher numbers of Indigenous students transferred to post-secondary institutions in the recent data. 
• School Based Indigenous Support Teachers will be working in collaboration with the Indigenous Youth Worker to provide wrap around 

supports at school.  
o Their assignment includes the completion of the Indigenous Student Learning Plan. Additional responsibilities are outlined in the 

Local Education Agreement.  
o The alignment of district resources and procedure to put these blocks in place are explained in the “Alignment for Successful 

Implementation” section of this report.  
• In summary, school planning and action have resulted in measurable growth over the last five years. The district performance in 

intellectual and human and social development measures remain higher than the provincial averages with one exception, Grade 4 
Indigenous Students Living Off Reserve in numeracy. Data from 2021 showed students not responding as positively as we hoped to questions 
about two or more caring adults. As we leave the final year of Directions 2025, we see the responses from the five population groups are no 
longer below the provincial rates. 

  
School District #43 uses an evidence-based approach to determine areas in need of growth. Data unveiled in the continuous improvement cycle 
revealed two areas in need of attention:  Supporting Indigenous learners and addressing the gap. 

• Indigenous student performance in Numeracy, specifically Grade 4, is an emerging area in need of growth.  
• Indigenous Completion Rates continues to be monitored. 

 

The Indigenous Youth Summits is in its third year and will be held again in 2025-2026. They include 
cultural activities such as hide tanning. The summits will be collaboratively planned by the Indigenous 
Education department and a secondary school staff. The Youth Summits have been identified as a 
promising practice through networks with other districts.  

• The Indigenous Student Learning Profile is part of the recent Local Enhancement Agreement 
(3.1g). The learning profile was developed jointly between the Indigenous Education and 
Learning Services Department. The profiles were initially piloted for students who belong to 
the KFN. The profile is now being introduced to Indigenous students at all schools. The LEA 
states: 
“A special focus and holistic comprehensive plan is developed and implemented to place an 
emphasis on the areas of vulnerability for KFN students with appropriate resources to address 
issues of literacy, numeracy, and social/communication skills. Further, as a matter of practice, 
there will be a Student Learning Plan (SLP) created for each KFN student.  Additionally, to ensure goals which are set out in the SLP are 
measurable, achievable, and tied to necessary supports and to make certain these goals are met; 

Indigenous Student Learning Profile 
l  
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a. These SLP plans will be developed jointly by the KFN and the Board 
b. A student’s IEP (Individual Education Plan) will be considered the students SLP if appropriate.” 

• The Indigenous Student Learning Profiles have been done for Grade 9 and 10 students as part of the Indigenous Support Blocks at each 
secondary school. 

• One elementary school will pilot the Learning Profiles for all Indigenous students in 2025-2026. 
• An Indigenous Support Block was provided to each secondary school beginning in the 2023-2024 school year. The blocks are funded by the 

district and are not considered part of Targeted Funding. The role is to support Indigenous students in their school experience, to build 
relationships, sense of belonging and opportunities for success and graduation. The Indigenous support blocks was identified as a 
promising practice through networking with other districts. 

 

 

• Board Authority Authorized (BAA) Course Review 
 On January 22, 2025, the teachers who wrote a BAA course were brought together, along with Indigenous Resource Teachers, to revise 

their BAAs by authentically embedding the First People’s Principles of Learning throughout their course. Forty-eight courses were 
revised by the teachers. 

 Indigenous Resource Teachers 
This year, four Indigenous Resource Teachers support Strategic Goals #1 and #2. The teachers work collaboratively with school staffs to 
support Indigenous learners but also to support curriculum, school goals, and the First People’s Principles of Learning (FPPL). On 
January 22, 2025, Indigenous teachers and course authors collaborated to revise and authentically embed the FPPL into Board 
Authority Authorized courses. 

 
• SD43 is committed to promising practices and positive impacts that narrow the gap between Indigenous and Non-Indigenous students. A 

review of data (Section A) reveals good progress of Indigenous students in the areas of Grade 7 FSA Literacy, 5-Year Completion Rate and the 
Immediate Transfer to Post-Secondary Institutions. Although performance is higher than the provincial population, the achievement gap was 
noted in provincial numeracy assessments. 
o The Indigenous Youth Workers shared their ideas regarding numeracy instruction. They facilitated the student numeracy surveys 

(described on page 12) and were then inspired to share their personal experiences with numeracy instruction and ways to improve 
instruction for Indigenous students. 
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Reflect and Adjust Chart (Optional) 

 

Directions 2025 Priority: Strategic Goal #2: Human and Social Development/Develop the Educated Citizen. 

Emphasize success, well-being, and equitable opportunities for Indigenous Learners. 
Strategy Area for Growth Strategy Effectiveness Adjustments and Adaptions 

What targeted actions are 
being taken?  

What gap or problem of practice does this strategy 
aim to address for a specific cohort of students? 
Why was this particular strategy chosen?  

Based on the review of data and evidence and 
feedback from engagement, how effectively has this 
strategy addressed the identified gap or problem of 
practice to improve student learning outcomes?  

Based on their effectiveness, which 
strategies will the district team: 

• Continue? 
• Discontinue? 
• Adapt? 
• Introduce and implement? 

Establishment of support 
blocks at all secondary 
schools to support Indigenous 
students. This program was 
piloted in two schools in 2019 
and now included at all 
secondary schools. 

Completion rates were 
examined in 2018 and found 
that Indigenous student 
completion rate (58%) was 
lower than the provincial rate 
(60%). It was also significantly 
lower than the district’s Non-
Indigenous completion rate 
(91%). 

Completion rates were examined in 2018 and found 
that the Indigenous student completion rate (58%) was 
lower than the provincial rate (60%). It was also 
significantly lower than the district’s Non-Indigenous 
completion rate (91%). 

Establishment of support blocks at all secondary 
schools to support Indigenous students. This program 
was piloted in two schools in 2019 and is now part of all 
secondary schools as of 2023. 

The intent of the support blocks is to support 
Indigenous students in their school experience, to 
build relationships, sense of belonging and 
opportunities for success and graduation. The 
Indigenous support blocks was identified as a 
promising practice through networking with other 
districts. 
Data from 2018 in Human and Social Development 
showed Indigenous students feeling less connected to 
their schools. 
The addition of a support block would provide another 
positive adult connection for Indigenous students. 

 Completion rates have steadily grown. 

The recent three-year trend for Indigenous student 
completion rate has an average of 71%.  This is now 
higher than the provincial three-year trend (64%). 

Indigenous students in Grade 12 are responding more 
positively to the Student Learning Survey question of 
Two or More Adults that Care (81% compared to Non-
Indigenous student responses (70%). 

In 2018, Indigenous student responses (64%) were 
lower than the provincial counterparts (66%) 
 

With support from the Board of 
Education, the Indigenous support 
blocks will continue to be funded at 
all secondary schools.  

Despite the positive growth, the 
completion rate gap between 
Indigenous and Non-Indigenous 
students remains. 
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Create Alignment to Enhancing Student Learning 

 

 
1. Action Plans for Learning 

o Each school plan (Action Plans for Learning) has a dedicated page to supporting Indigenous Learners or Indigenous Ways of 
Learning. Introduced in 2021, each school must describe how they support Indigenous learners or worldviews at their site. 

o The Assistant Superintendent of each zone and Indigenous Education department annually review each school’s plan and 
provide feedback to the school.  

• Principals and Vice-Principals support the implementation of numerous research and data gathering activities including the MDI, EDI, 
CHEQ, PAR and McCreary surveys. The YDI was not offered this year. The data is used to inform practice at the school and district 
level. 

• The district established a District Principal of Anti-Racism and Diversity in 2023-2024 school year. The work of the District Principal 
has permeated all operational levels of the district including presentations to students and staff. The District Principal collaborates 
with other districts at the Coast Metro Anti-Racism meetings.  

All school and operational areas are aligned to the goals and objectives of Directions 2025, the district Strategic Plan. The District 
Operational Plan aligns the practices of Human Resources, Technology, Learning Services, Finance and Facilities to foster a sustainable 
organization. School District 43 is examining its practice, data and responding to the community's needs. 

• All schools have an Action Plan for Learning that aligns with the strategic plan. School goals are based on data generated at the 
school, district, or provincial level. 

o Each school must report on Intellectual Development (Literacy, Numeracy, STEAM or Career Education), Indigenous 
Learners and Indigenous Ways of Learning and Human and Social Development.  Over the course of the year, schools 
refine their practice in these areas based on data from a variety of quantitative and qualitative data.   

o Action Plans for Learning are supported by the Indigenous Education Department staff. Secondary schools use data from 
the Youth Summit to guide their work with Indigenous students.  

o Each year, an Assistant Superintendent and the District Integrated team review the Action Plans for Learning. 

Figure 1 Action Plan for Learning for Ecole Montgomery Middle School. Each school posts their Action Plans for Learning on their websites. 

School plans can be found on each individual school website: https://www.sd43.bc.ca/Schools/SchoolSites/Pages/default.aspx#/= 
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1. Strategic Engagement and the Continuous Improvement Cycle:  
• Strategic engagement takes place at all levels of our Continuous Improvement Cycle, but most prominently in the “Developing a 

Hunch” phase. (See Continuous Improvement Cycle graph on page 2).  
• The budget planning process is aligned with Directions 2025.  SD43 is committed to a model of transparent budget planning and 

resource allocation that is directly aligned with the strategic plan. The budget input process is a consultative model that coordinates 
budget planning and resource allocation activities with inclusive partner group consultation and feedback based on the vision, goals 
and objectives identified in Directions 2025. The model includes: 

o providing timely and accurate budget information. 
o receiving budget input and feedback. 
o prioritizing budget requests for the upcoming budget year. 
o allocating available resources to best meet requests that align with the vision, goals, and objectives; and 
o communicating the outcomes effectively for transparent accountability. 
o The model will ensure that budget input and resource allocations are connected to and aligned with Directions 2025. This 

model is an integral part of the SD43’s operating culture. 
Alignment of the District Operational Plan and the Continuous Improvement Cycle 

Grade 4 Numeracy Investigation: Alignment of the District Operational Plan and the Continuous Improvement Cycle  
 

Scanning: The Student Achievement Advisory Committee examined the 2024-2025 Grade 4 Indigenous FSA Numeracy data. Data showed the 
performance was lower than their provincial counterparts and the district non-Indigenous student rate. 
 
Focusing:  A deeper dive into the data reveal that Indigenous students’ numeracy learning update marks were also not as high as non-Indigenous 
student rate. The committee identified that there were higher rates of Indigenous students not writing the FSA. 
 
Developing a Hunch: Data was presented to principals at a Learning Without Boundaries and to the Numeracy Integrated Team. The Numeracy 
Integrated Team developed questions to ask the students about their experience with numeracy. The Indigenous Youth Workers suggested that the gap 
may be due to a lack of foundational math skills. 
 
Learning: With parent permission, the Indigenous Youth Workers interviewed Indigenous student who wrote the FSAs in 2024.  
 
Taking Action: One of the recommended actions from the Student Achievement Advisory Committee was establishing a summer math camp to 
support Indigenous students with foundational math skills and improved experiences with math. At the time of this writing, this is at the conceptual 
phase.  The implications of establishing a summer math camp will affect other departments in the organization such as Finance, Facilities, Maintenance 
and Human Resources departments. The Numeracy Integrated Team would also be involved in the development of a camp.  The Indigenous Education 
Council would also be involved. 
 
Checking: FSA and Learning Update results for 2025-2026 will be checked.  
 

District Integrated teams support the school goals that align with Directions 2025. The Wellness, STEAM, Numeracy and Literacy teams consist 
of a teacher coordinator, mentor teachers, Indigenous resource teacher, a principal, and an Assistant Superintendent. 
 
Leadership development continues to be a focus of the District Leadership Team. The district sponsors two series: Building Leadership 
Capacity (BLC) for teachers and Intentionally Growing Leaders (IGL) for administrators.  

• BLC took a theme of storytelling to share experiences of principals and District Leadership Team members.  
• The IGL series offered six different series for principals:  

o Transition to Administration 
o Developing and Sustaining a Collaborative Community 
o Women in Leadership 
o “It’s Elementary 101” 
o Principals Mentoring Vice-Principals 
o Data Literacy: Using MyEducation and Excel to gather and analyze student learning data. 

• These series are continually reviewed in response to the changing demands and expectations placed on school administrators and 
teacher leaders.  
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• The professional growth plans for administrators are aligned with the Action Plan for Learning and the School District 43 Leadership 
Framework.  

• Increasing economic pressures on families has pressed schools to find creative ways to support them. Directions 2025 focuses on 
creating equitable opportunities for all learners. Under this guidance, the district worked to support families with rising costs.  

o As shared in a previous report, one school used the Feeding Futures and Student and Family Affordability Funds to set up 
a central store within the school. Families were able to select their own food items twice a month at no cost to them. The 
items included fresh meat, fruits and vegetables which were in high demand in the community.  

Technology is a cross-cutting theme of Directions 2025. The district ensures that students and schools have equitable access to technology. 
Opportunities to procure technology at reduced prices for schools is a mandate of the Information Technology (IT) department. The IT 
department offers annual subsidy and trade-in process for schools to keep devices for students and staff up to date.  

• In addition to supporting all schools, the STEAM Integrated Team regularly collaborates with the Indigenous Education department. 
The STEAM team has supported the Indigenous Youth Summit by providing activities for the students. 

o At the March 4, 2025, Board of Education Meeting, the STEAM Integrated Team presented the impact of their support at an 
elementary school regarding robotics and the impact of increased engagement of students. 

Human Resources 
• District Principal of Indigenous Education hosted a session for the Human Resources department (25 staff including directors, 

managers, and clerical staff) to describe the relationship between schools and Indigenous families and learners. Topics included bias, 
the history of residential schools and the significance of the land acknowledgment.  

• In July 2025, the District Principal of Indigenous Education will do a similar presentation for the Maintenance department staff. 
Youth Workers 

• There are 17 permanent and 2 temporary Youth Workers that support Indigenous students in the district in the 2024-2025 school 
year. As shared in the Equity Scan, School District 43 has applied and received Special Program Exemptions to restrict hiring of 
Indigenous Youth Workers to those who self-identify as First Nations, Metis, or Inuit.  

• The second part of the exemption states that:  Experiences and employment history that relates to the role should an applicant not 
have a post-secondary education or diploma due to the barriers created by colonization. The following will be accepted as equivalent 
to a two-year diploma in child/youth care for applicants applying to Indigenous Youth Worker positions. 

o Self-identification of Indigenous ancestry (First Nations, Metis, or Inuit). 
o 2+ years experience working with children and youth (preferably Indigenous children and youth). 
o Experience working with Indigenous communities on a reserve and/or within an urban setting, with a focus on working 

with children and youth (preferably Indigenous children and youth). 
o Experience recognizing and providing culturally sensitive services in an educational setting to children and youth. 

• As part of the reapplication last spring, SD43 submitted a request to include recognition of lived experience and/or work experience 
with Indigenous Youth as being equal to a diploma in Youth Work. 

• The new CUPE contract effective July 1, 2023, also now includes two cultural days to be used by staff to attend cultural events. There 
are 2 permanent Indigenous Cultural Facilitators and a temporary posting for the 2024-2025 school year. 
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2

Timeline

Oct. 2024

Initial data review with 
Student Achievement 
Advisory Committee.

Nov. 2024

Data shared with Principals 
and Numeracy Integrate Team 
with focus on Grade 4 
Indigenous Numeracy results

Feb. 2025

Data review by Student 
Achievement Advisory 
Committee

Mar. 2025

First draft of FESL completed.  

May 2025

Student Achievement 
Advisory Committee reviewed 
draft.

June 2025

Second and third draft of 
FESL completed.

DISTRICT 
CONTEXT

3

4
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District Context for Continuous Improvement
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6
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4

District Context for Continuous Improvement
• Advisory Committees

• Student Achievement, Wellness, Accessibility, Anti-Racism, Education Technology, 
Learning Services, Accessibility, French and Montessori.

• kʷikʷəƛ̓əm First Nation
• Establishment of the Indigenous Education Council

• Teaching StaƯ and Indigenous Learning
• School psychologists and Dr. Melanie Nelson

• Student Voice
• Student Leadership Council
• Indigenous Youth Summit
• Middle School Indigenous Student Leadership Committee
• Secondary School Indigenous Student Leadership Committee

• Community and Parent Partnerships
• District Parent Advisory Committee

Reflect and Adjust

Continue: Indigenous 
Student Learning Profile 
and Indigenous Support 
Blocks

01
Discontinue: Despite 
encouraging growth in “2 
or More Adults that 
Care”, we find that many 
Grade 8s are reporting 
they have no important 
adults on the MDI.

02
Adapt: We modernized 
all Board Authority 
Authorized courses to 
authentically incorporate 
First People’s Principles 
of Learning.

03

7

8
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5

Create 
Alignment 

to Enhance 
Student 

Learning

Action Plans for Learning were 
aligned with Directions 2025 to 
include a Human and Social 
Development and Indigenous 
Ways of Learning focus.

Leadership Development is 
continually modified to meet 
today’s challenges.

Action Plans for Learning
2025-2026

9

10
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6

11

12
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7

Action Plans for Learning

Aligned Action Plans for Learning Themes 2024-2025 with Directions 2025

Indigenous 
Learners and 

Ways of 
Learning 

(Strategic Goals 
#1 & #2)

Human and 
Social 

Development 
(Strategic Goal 

#2 and Cross 
Cutting Theme)

Intellectual Development (Strategic Goal #1)

Career 
EducationSTEAMNumeracyLiteracySchool Level

4747-31034Elementary

1414--68Middle

8832-3Secondary

4413--Alternate

Schools with a Literacy Goal

Aligned Action Plans for Learning Themes 2024-2025 with Directions 2025

Schools with a Literacy Goal

Reading and 
WritingWritingReadingSchool Level

101014Elementary
3-5Middle
-21Secondary

13

14
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Questions and 
Motion to Approve

• Framework for 
Enhancing Student 
Learning

• Action Plans for 
Learning for 2025-
2026

15
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SCHOOL DISTRICT NO. 43 (COQUITLAM) 

Office of the Secretary-Treasurer 

MEMORANDUM 

TO: Board of Education 

FROM: Nita Mikl, Secretary-Treasurer/CFO  
Patricia Bigonzi, Assistant Secretary-Treasurer                  

DATE: September 23, 2025 

SUBJECT: Final Year End Report & Audited Financial Statements 

COPIED TO: District Leadership Team 
 

 
 

Recommended Action: That the Board of Education motion to approve the Audited Financial 
Statements for the year ended June 30, 2025, for filing with the Ministry of Education by 
September 30, 2025. 

 

Background: 
Per Division 8, Subsection 157 – Financial Statements - of the School Act, the Board of Education 
and the Secretary-Treasurer must approve and forward a copy of the signed annual audited 
financial statements to the Minister of Education and Child Care by September 30th of each year. 
The Audited Financial Statements for the year ended June 30, 2025, have been prepared in the 
form required by the Minister and are attached.  
 
Also attached is the Financial Statement Discussion and Analysis (FSD&A).  This document has been 
developed in accordance with the Ministry’s Financial Governance and Accountability Report to 
offer context and additional information to explain the financial statements more fully. It is 
intended to supplement the statements by providing management’s analysis of the financial 
results, a summary of financial activities and a comparison with prior year results. 

 
A summary of the key highlights from the Audited Financial Statements will be provided during 
the Public Board meeting. 
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School District No. 43 (Coquitlam)

MANAGEMENT REPORT

Management's Responsibility for the Financial Statements.

On behalf of School District No. 43 (Coquitlam)

Signature of the Chairperson of the Board of Education

Signature of the Superintendent

Signature of the Secretary Treasurer

DRAFT

The external auditors, KPGM LLP, conduct an independent examination, in accordance with Canadian 

generally accepted auditing standards, and express their opinion on the financial statements.  The external 

auditors have full and free access to financial management of School District No. 43 (Coquitlam) and meet 

when required.  The accompanying Independent Auditors' Report outlines their responsibilities, the scope of 

their examination and their opinion on the School District's financial statements.

Date Signed

Date Signed

Date Signed

The accompanying financial statements of School District No. 43 (Coquitlam) have been prepared by 

management in accordance with the accounting requirements of Section 23.1 of the Budget Transparency and 

Accountability Act of British Columbia, supplemented by Regulations 257/2010 and 198/2011 issued by the 

Province of British Columbia Treasury Board, and the integrity and objectivity of these statements are 

management's responsibility.  Management is also responsible for all of the notes to the financial statements and 

schedules, and for ensuring that this information is consistent, where appropriate, with the information 

contained in the financial statements.

Management is also responsible for implementing and maintaining a system of internal controls to provide 

reasonable assurance that assets are safeguarded, transactions are properly authorized and reliable financial 

information is produced.

The preparation of financial statements necessarily involves the use of estimates based on management's 

judgment particularly when transactions affecting the current accounting period cannot be finalized with 

certainty until future periods.

The Board of Education of School District No. 43 (Coquitlam) (called the ''Board'') is responsible for ensuring 

that management fulfills its responsibilities for financial reporting and internal control and exercises these 

responsibilities through the Board.  The Board reviews internal financial statements on a quarterly basis and 

externally audited financial statements yearly.
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INDEPENDENT AUDITOR’S REPORT
To the Board of Education of School District No. 43 (Coquitlam), 
To the Minister of Education and Child Care, Province of British Columbia 

Opinion 

We have audited the financial statements of School District No. 43 (Coquitlam) (the “Entity”), which comprise: 

• the statement of financial position as at June 30, 2025

• the statement of operations for the year then ended

• the statement of changes in net debt for the year then ended

• the statement of cash flows for the year then ended

• and notes to the financial statements, including a summary of significant accounting policies
(hereinafter referred to as the “financial statements”).

In our opinion, the accompanying financial statements as at and for the year ended June 30, 2025 of the Entity 
are prepared, in all material respects, in accordance with the financial reporting provisions of Section 23.1 of the 
Budget Transparency and Accountability Act of the Province of British Columbia. 

Basis for Opinion 

We conducted our audit in accordance with Canadian generally accepted auditing standards. Our responsibilities 
under those standards are further described in the “Auditor’s Responsibilities for the Audit of the Financial 
Statements” section of our auditor’s report.   

We are independent of the Entity in accordance with the ethical requirements that are relevant to our audit of the 
financial statements in Canada and we have fulfilled our other ethical responsibilities in accordance with these 
requirements. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our opinion. 

Emphasis of Matter – Financial Reporting Framework 

We draw attention to Note 2 to the financial statements which describes the applicable financial reporting 
framework and the significant differences between the financial reporting framework and Canadian public sector 
accounting standards.  

Our opinion is not modified in respect of this matter. 
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Other Information 
Management is responsible for the other information. Other information comprises: 

• Unaudited Schedules 1-4 attached to the audited financial statements; and

• Information, other than the financial statements and the auditor’s report thereon, included in the Financial
Statement Discussion and Analysis document.

Our opinion on the financial statements does not cover the other information and we do not and will not express 
any form of assurance conclusion thereon.  

In connection with our audit of the financial statements, our responsibility is to read the other information identified 
above and, in doing so, consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated.   

We obtained the other information, other than the financial statements and the auditor’s report thereon, included 
in the Financial Statement Discussion and Analysis document and Unaudited Schedules 1 to 4 attached to the 
audited financial statements as at the date of this auditor’s report. If, based on the work we have performed on 
this other information, we conclude that there is a material misstatement of this other information, we are required 
to report that fact in the auditor’s report. 

We have nothing to report in this regard. 

Responsibilities of Management and Those Charged with Governance for the Financial 
Statements 
Management is responsible for the preparation of the financial statements in accordance with the financial 
reporting provisions of Section 23.1 of the Budget and Transparency and Accountability Act of the Province of 
British Columbia and for such internal control as management determines is necessary to enable the preparation 
of financial statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, management is responsible for assessing the Entity’s ability to continue as 
a going concern, disclosing as applicable, matters related to going concern and using the going concern basis of 
accounting unless management either intends to liquidate the Entity or to cease operations, or has no realistic 
alternative but to do so. 

Those charged with governance are responsible for overseeing the Entity’s financial reporting process. 

Auditor’s Responsibilities for the Audit of the Financial Statements 
Our objectives are to obtain reasonable assurance about whether the financial statements as a whole are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit conducted in accordance 
with Canadian generally accepted auditing standards will always detect a material misstatement when it exists.  

Misstatements can arise from fraud or error and are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the economic decisions of users taken on the basis of the financial 
statements. 

As part of an audit in accordance with Canadian generally accepted auditing standards, we exercise professional 
judgment and maintain professional skepticism throughout the audit. 
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We also: 

• Identify and assess the risks of material misstatement of the financial statements, whether due to fraud or
error, design and perform audit procedures responsive to those risks, and obtain audit evidence that is
sufficient and appropriate to provide a basis for our opinion.

The risk of not detecting a material misstatement resulting from fraud is higher than for one resulting from
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override of
internal control.

• Obtain an understanding of internal control relevant to the audit in order to design audit procedures that are
appropriate in the circumstances, but not for the purpose of expressing an opinion on the effectiveness of the
Entity's internal control.

• Evaluate the appropriateness of accounting policies used and the reasonableness of accounting estimates
and related disclosures made by management.

• Conclude on the appropriateness of management's use of the going concern basis of accounting and, based
on the audit evidence obtained, whether a material uncertainty exists related to events or conditions that may
cast significant doubt on the Entity's ability to continue as a going concern. If we conclude that a material
uncertainty exists, we are required to draw attention in our auditor’s report to the related disclosures in the
financial statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based
on the audit evidence obtained up to the date of our auditor’s report. However, future events or conditions
may cause the Entity to cease to continue as a going concern.

• Communicate with those charged with governance regarding, among other matters, the planned scope and
timing of the audit and significant audit findings, including any significant deficiencies in internal control that
we identify during our audit.

Chartered Professional Accountants 

Vancouver, Canada 
September 23, 2025 
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Statement 1

2025 2024

Actual Actual

(Recast - Note 25)

$ $

Financial Assets

Cash and Cash Equivalents 169,266,635        139,078,299        

Accounts Receivable

Due from Province - Ministry of Education and Child Care 12,264,690          7,902,787            

Other (Note 3) 11,746,872          18,869,855          

Portfolio Investments (Note 4) 70,000,000          85,000,000          

Total Financial Assets 263,278,197        250,850,941        

Liabilities

Accounts Payable and Accrued Liabilities

Other (Note 5) 62,089,450          55,974,561          

Unearned Revenue (Note 6) 18,828,409          21,857,606          

Deferred Revenue (Note 7) 9,287,233            11,610,728          

Deferred Capital Revenue (Note 8) 605,222,825        542,973,993        

Employee Future Benefits (Note 9) 46,197,976          47,568,885          

Asset Retirement Obligation (Note 24) 9,967,934            10,123,875          

Capital Lease Obligations (Note 11) 166,729               199,496               

Other Liabilities (Note 5) 8,965,784            8,124,679            

Total Liabilities 760,726,340        698,433,823        

Net Debt (497,448,143)      (447,582,882)      

Non-Financial Assets

Tangible Capital Assets (Note 12) 777,020,270        711,552,415        

Prepaid Expenses 562,422               590,154               

Total Non-Financial Assets 777,582,692        712,142,569        

Accumulated Surplus (Deficit) 280,134,549        264,559,687        

Signature of the Chairperson of the Board of Education

Signature of the Superintendent

Signature of the Secretary Treasurer

School District No. 43 (Coquitlam)
Statement of Financial Position

As at June 30, 2025

Date Signed

Date Signed

Date Signed

Unrecognized Assets (Note 15)

Approved by the Board

Contractual Obligations (Note 16)

Contractual Rights (Note 17)

Contingent Liabilities (Note 18)

DRAFT

The accompanying notes are an integral part of these financial statements.
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https://www.sd43.bc.ca/District/Departments/Finance/Documents/Guide%20to%20Financial%20Statements.pdf
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https://www.sd43.bc.ca/Board/Policies/Policies/POLICY%2023%20-%20Accumulated%20Operating%20Surplus.pdf#search=policy%2023
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